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OVERVIEW e Sense of Self (6 items)

o Coming to this program has helped me

This scale is used to assess whether youth are
to feel better about myself

able to acquire or strengthen speciﬂc assets

targeted in a given program. e Program Quality (21 items)

o Supportive, caring climate

DOMAINS

Academic Success (16 items)

o Coming to this program has helped me

o Youth as partners and resources
o Safety and trusting environment

o Attractive and meaningful activities

to participate in more class activities

o Arts and Recreation (9 items) 2
-r'.l'r STEPPING UP THEME(S) & OUTCOME(S)

o Because | came to this program, | am
better in arts and crafts o Health & Wellness

«  Community Involvement (5 items) - Youth are mentally well

o Coming to this program has helped me + Strong, Supportive Friends & Families

to feel more.important to - Youth have families or guardians equipped
my community to help youth thrive

+ Cultural Competency (13 items) - Youth form and maintain healthy, close

o Because | came to this program, | relationships

talk more with young people who look or

sound different than me @ TARGET POPULATION

o Life Skills (11 items)

o Because | came to this program, | am
better at solving problems

Youth between 11 and 18 years of age

y LENGTH & HOW IT IS MEASURED

+ Positive Core Values (6 items) ltems are measured on a 3-point scale (yes,

kind of, not really)

o Because | came to this program, | care

more about other people Self-report, paper-pencil version or

o Positive Life Choices (7 items) electronic

o Being involved in this program has Can be used as a pre-post measure

helped me to stay away from drugs

Available in: English, Spanish
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The Colorado Trust, 2004 +  Reliability
@ High internal consistency (a >.80 for all four
¢~ GOOD TO KNOW domains and for the total measure score)

Programmers interested in using this tool can Test-retest inter-class correlation

select a specific domain and do not have to coefficients for the four subscales (r =.74 -

select the entire measure. .85)

There is additional information provided in .

. i . « Validity

the toolkit related to timelines, protocols,

consent forms, tracking forms etc. Content validity

Page 21 of the toolkit outlines various Construct validity

outcome domains and indicators that are Convergent validity

measures within the toolkit. Discriminant validity
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Introduction

The After-School Initiative’s Toolkit for Evaluating Positive Y outh Development contains a number of evaluation question sets that staff of an after-
school program may find useful to assess youth outcomes. Because after-school programs’ goals and activities are often unique, the toolkit
is not intended to provide all the evaluation questions program staff would need to demonstrate success. Instead, it provides question sets
to measure outcomes common to many after-school programs aimed at promoting positive youth development. Outcomes are the
measurable changes in participants’ knowledge, attitude or behavior (e.g., 50% of youth participants reported they spent more time doing
their homework because of the after-school program).

The questions in this document are designed to measure 45 different youth outcomes within 8 outcome sets or “domains” (Section #1):
Academic success

Arts and recreation

Community involvement

Cultural competency

Life skills

Positive life choices

Positive core values

Sense of self.

NI

In addition, a question set to measure the quality of after-school programs is included (Section 2), as well as a question set on youth
background and program participation.

Toolkit Background

The After-School Initiative’s Toolkit for Evaluating Positive Youth Development is a resource of The Colorado Trust’s After-School Initiative (ASI).
This 5-year (2000-2005), $11 million After-School Initiative serves children in fourth through ninth grades through programs that promote
positive youth development. National Research Center, Inc. (NRC) developed the toolkit with funding from The Colorado Trust as part of
the After-School Initiative’s evaluation technical assistance to grantees. The outcomes selected for this toolkit were based on a synthesis of
research on surveys used to measure assets and positive youth development in the United States; a review of the positive youth
development literature; the logic models from 35 ASI grantees; and surveys and focus groups with youth-serving programs. Surveys
developed from this toolkit were pilot tested in 4 after-school programs serving youth ages 8 through 15 and representing African-
American, Caucasian/white, Latino and Native American youth. (See Appendix I for more details on the toolkit development.)
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Philosophy Behind the Toolkit

The original goal of this project was to provide ASI grantees with surveys that were research-based or often used by other large youth-
serving organizations. Through research, NRC found that many of the evaluation surveys used to measure outcomes in youth were not
age-appropriate, culturally sensitive or realistic in terms of the burden on respondents or staff resources necessary to use them in an on-
going evaluation process. After reviewing many of the existing question sets for assessing youth outcomes, NRC decided to develop its
own sets of questions and adapt questions from other surveys to better meet ASI grantees’ needs. The following criteria were used to
develop this toolkit:

Gathering the opinions of youth: Using this toolkit allows adherence to principles of positive youth development — “youth as
resources” and “adult-youth partnerships” — by asking youth to report how they feel about programs and how their lives have been
changed as a result of participation in specific programs.

Age and literacy appropriateness: The survey questions provided in this toolkit were developed to be age appropriate for youth in
fourth through ninth grades so that the opinions of all youth served in ASI programs could be measured. The questions were written for
youth as young as fourth grade and were simply stated so program participants with lower literacy levels can complete them with little help.
However, a number of the outcomes that were found to be important in positive youth development programming are difficult to translate
into questions at a fourth-grade level (e.g., cultural competency). Questions associated with these outcomes ate noted by a A in each
section of the toolkit or separated into basic and advanced sets of questions so program staff can choose appropriate set for the group of
young people served by individual programs. As a general rule, NRC found that each of the questions with a A were better understood by
youth in grades 6 and above and less comprehensible to youth below the sixth grade.

Cultural appropriateness: Although it is impossible to develop a set of questions that is not influenced by some form of cultural bias,
NRC attempted to develop questions appropriate for most youth in fourth through twelfth grades. The question sets have been pilot tested
with youth of various ages, ethnicities and cultures to help further decrease cultural bias. However, program staff is encouraged to look
closely at whether or not the question sets fit their program and the cultural background of participants and modify question sets
accordingly.



Mitigation of burden on participants and staff: For an evaluation to be sustained within a program, the evaluation must be manageable
for both the program staff collecting the data and the program participants providing the data. The survey question sets are short so that
after-school programs can measure multiple outcomes without undue burden on youth participants. The survey is easy to administer and
involves minimal training of program staff. Finally, the survey questions are straightforward so data analysis and reporting are not complex.

Measuring relevant results: Because every ASI program has unique goals and activities, not all will achieve the same outcomes. NRC
encourages program staff to use logic models to determine the outcomes that best fit with the services they provide. Measuring outcomes
in an area where little or no services are provided not only wastes valuable staff time but may also provide less than desirable results.

Sensitivity to change: Many ASI programs attempt to foster significant, positive changes in the lives of their youth participants. These
changes often occur incrementally over time, so it is important to be able to measure small changes. However, small changes are often
difficult to measure. Many of the methods commonly used to measure change violate evaluation principles for youth, (e.g., using 4 or more
scale options and using higher literacy adjectives to differentiate scale points), making it more difficult to demonstrate small increments of
change. For this reason, “post-only” questions are provided in this toolkit. “Post-only” implies that program staff administers surveys at
the end of the program or after a “significant” amount of intervention has occurred (i.e., school-based program staff may want to
administer in December and May every year). “Post-only” surveys do not include survey administration before programs begin (as there
would be in a pre-post survey). “Post-only” surveys ask program participants to report whether they have changed at the end of a program,
instead of measuring outcomes before and after an intervention and comparing the results to detect changes.

Augmenting the use of existing question sets: There are scores of surveys designed to measure many of the same outcomes proposed
for measurement in this toolkit. This toolkit was not developed to replace the use of such surveys because many of the surveys used in
academia and clinical settings have been found to be valid and reliable ways of measuring youth characteristics. If this toolkit does not
include enough questions to provide the details desired to measure a specific program focus, staff may want to consider augmenting the
question sets and creating a longer, more specific survey.
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Benetfits of Using the Toolkit

This toolkit offers ASI program staff the evaluation materials necessary to measure many of the outcomes they plan to achieve. The toolkit
contains question sets and tracking forms that are straightforward in measuring a multitude of youth outcomes in a simple fashion. Other
benefits of using the toolkit include:

Specific question sets for the After-School Initiative programs: This toolkit was developed specifically for ASI
programs, taking into account the types of services provided and the youth served. Many question sets in the existing
literature were developed for other purposes and for other populations.

Timesaving: It is easier to use existing question sets than to reinvent the wheel. Often, after-school programs do not
institutionalize evaluation systems because staff gets bogged down creating and/or selecting the best measurement question
set. By selecting outcomes of interest to a program, staff can create a customized survey with relatively little work.

Pooled data: ASI programs will have a way to compare their results to other programs in the initiative. After analyzing the
data, NRC will send each grantee a customized report that compares the responses of youth served by the grantee’s
program to responses of all youth served by the After-School Initiative.



Using This Toolkit

As part of their evaluation technical assistance to ASI grantees, NRC provides an evaluation liaison for each ASI program. The evaluation
liaison serves as a consultant to guide and assist program staff to develop a program logic model, identify the program’s youth development
outcomes, develop a survey and survey administration protocol, and understand and use the results of the survey.

With their evaluation liaison, staff at each after-school program should review the outcome domains and question sets provided in this
toolkit and determine whether they are applicable to their program. In addition, staff should consider whether the question sets reflect the
youth development outcomes that individual programs are working toward according to their logic model. Once outcome domains and
question sets are chosen, NRC, through the evaluation liaisons’ communication with ASI programs, will customize surveys for programs
electronically. Liaisons will help ASI programs determine the most appropriate dates for survey administration and develop protocol for
administration. Then, after program staff administers the surveys to their youth participants, completed surveys will be sent to NRC for
analysis. Finally, within a few months of administration, evaluation liaisons will meet with their assigned ASI programs to review the data
results and discuss ways of using their data for program improvement.

Recruitment, Incentives and Consent

Determine who should be recruited to complete the survey: Every youth in fourth through ninth grades participating in after-school
programs funded by ASI is eligible to be a survey respondent. Whenever possible, all eligible participants should be asked to complete the
survey. If resources permit, it is easier to survey all participants to avoid designing special data collection methods that survey only a
representative sample of participants. If resources do not permit, the evaluation liaison should help program staff determine a sampling
method. Appendix II provides instructions for developing a sampling scheme for those programs unable to survey all participants.

Decide if incentives will be offered: Program staff needs to decide if incentives will be offered as part of the survey administration
process. Appendix III provides more information on the use of incentives to increase participation in evaluation.

Obtain consent and assent for the evaluation: The consent and assent forms are designed to protect evaluation participants by
informing them of their rights as well as any risks and benefits that may occur as a result of participation in the evaluation. Participants
must understand what the evaluation is about and what they are being asked to do. Program staff is required to have a signed current
consent and assent form on file for each participant in the evaluation.

Before an ASI program collects data from youth — even if it is anonymous — program staff must have a consent form signed by a parent or
guardian of each youth on file. The consent form is intended to describe the risks and benefits of participation in the evaluation and to give
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parents and youth the option NOT to participate. In addition, child assent forms should be signed by all youth participating in the
evaluation. Consent and assent forms approved by The Colorado Trust and required for all ASI programs are provided in Appendix IV.
NRC evaluation liaisons may assist ASI program staff in customizing the forms for use with their individual programs.

Understanding the Rights of the Survey Participants

Respect for the participant is the cornerstone of ethical research, including maintaining the confidentiality of participants. If a participant
discloses his/her survey responses, program staff is not allowed to discuss that information with anyone unrelated to the evaluation. Even
if a respondent asks program staff to disclose an answer given in the survey, staff is not permitted to do so.

Confidentiality: Program staff should remind participants of their confidentiality rights whenever it is appropriate, and refer to
participants’ consent and assent forms, which guarantees these rights. The only exception to confidentiality: If the respondent shares
information revealing that they might harm themselves or others, then program staff must follow procedures that are legally mandated to
report such information.

Voluntary Participation: Evaluation participants cannot be forced to complete a survey. Instead program staff should stress the
importance to the program in learning how best to deliver after-school services. Participants are free to not answer individual questions and
their involvement in or withdrawal from the evaluation has no impact on the services they receive.

Developing the Survey

The questions included in this toolkit are quantitative in nature with fixed-response options (except for a few open-ended questions).
Individual ASI programs may want to augment these quantitative data with other forms of more qualitative data and anecdotal information
such as journals, photos or narratives depicting what youth participants have learned. Some helpful guidelines are:

Keep the survey short and to the point: The simpler the survey, the more likely it will be understood and completed. To enhance
simplicity, only question sets that pertain to a particular program should be used. In addition, program staff should only use question sets
that are at literacy and comprehension levels appropriate for the youth those programs serve.



Guarantee anonymity or confidentiality: Programs may choose to have surveys administered anonymously or confidentially. Anonymity
means that absolutely no identifying information will be collected from respondents. Confidentiality indicates that programs enforce clear
rules prohibiting unauthorized staff access to any information that would identify a particular respondent. NRC recommends administering
surveys anonymously using no personal identifiers when using toolkit questions in a “post-only” format. ASI program staff should refer to
consent forms when determining whether to make the survey anonymous or merely confidential.

Begin the survey with more general, less threatening questions: Place the most sensitive or personal questions closer to the end of
the survey. This includes questions on socio-demographic characteristics such as age, race or ethnicity, and questions within the positive
life choices outcome domain.

Make the survey friendly and attractive: Surveys that are well laid out and logical will ensure higher response rates. Use caution when
adding unnecessary mood boosters like cartoon graphics that might bias results. Here are some suggestions to make the survey more
appealing to youth:
= Use appropriate size fonts (i.e., 11 point or 12 point font).
* Use interesting, but easy-to-read fonts (i.e., Comic Sans MS, Kristen I'TC or Pooh, rather than Jokerman).
® Make sure the order of questions is logical and easy to follow. For younger audiences, consider adding the leading stem of the
question to each question instead of only listing it at the start of a question set.
® Avoid designing a survey that looks like a “test.”
* Print surveys on pleasingly colored paper.
* Avoid overcrowding of questions — allow enough “white space” on each page.
= If the number of questions makes the survey too long for one implementation, create more than one survey and administer it on
different days.

In addition, ASI program staff may want to customize questions from this toolkit so individual participants can relate to them. For
instance, many program quality questions use the word “staff.” Programs may want to change this to program leader, teacher or some
other term used at the program to mean those individuals working with the youth. Other ideas for customization are provided throughout
the toolkit as “helpful hints.” The wording of questions, however, should not be changed if changes would impact the nature of the
question. NRC evaluation liaisons will help program staff make these determinations as surveys are drafted. ASI program staff is advised to
consult with their NRC evaluation liaison to customize toolkit surveys electronically.
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Determine if a Spanish version of the survey is needed: All toolkit question sets have been translated into Spanish and back translated
into English to ensure the accuracy of the translation. See Appendix V for a comparison of the English and Spanish language questions.
ASI program staff is advised to consult with their NRC evaluation liaison to customize Spanish language toolkit surveys electronically.

Developing the Survey Administration Protocol

To ensure that a program receives consistent data from an evaluation survey, reliable data collection procedures must be in place.
Consistent data collection is important to guarantee accurate, trustworthy results. For each survey or other data collection question set
being used, the following questions must be answered. ASI programs should consult their NRC evaluation liaison for help answering these
questions and completing the protocol:

e Who is eligible?
All youth participants in fourth through ninth grades for whom a program has signed evaluation consent and assent forms on file are
eligible to complete the survey.

e Will all eligible youth participants be surveyed?

Programs serving large numbers of youth (more than 100) may want to consider developing a sampling plan to survey fewer than the
total number of participants. ASI program staff considering this option should consult the NRC evaluation liaison and review
Appendix II. If a program collects data from only one group of participants, program staff should make sure these young people are
similar to the youth who will not be surveyed.

¢ When will data be collected?

For most programs using this toolkit, data will be collected at program completion before year’s end. Program staff should decide the
exact date when surveys will be distributed and filled out by participants. If programs collect data over a short time period, programs
should make sure the young people attending are similar to the young people that may be missed.



e Who is responsible for gathering supplies (e.g., survey copies, pencils, survey collection box) and making sure the
surveys are complete?
Assign duties and name names.

¢ What explanatory text is provided along with the survey question set?

Will all staff administering the survey use similar instructions? If the intention is to collect responses anonymously from youth, make
sure they know that. How are completed surveys returned? Make sure youths’ anonymity is not threatened. Have staff agree not to
hover around youth as they complete the survey question set. If possible, have the survey returned to a neutral staff member who will
not be affected by youths’ answers or allow youth to deposit the survey in a protected box.

e How will the survey be administered?

Most programs will administer their survey by having participants fill them out on their own with paper and pencil or pen. Programs
with youth who have limited English or low-literacy skills may choose to read questions and response options aloud to their youth.
Youth can then follow along and complete the survey using their individual paper survey copies.

e How much time will be allotted for participants to complete the survey?
Provide an adequate amount of time for completion so that youth do not feel rushed or that they are missing out on other program
activities.

e Will a survey be provided and administered in Spanish as well as in English?
If so, a separate protocol may be needed for administering the Spanish version.

e How will candid responses be ensured?
To increase the likelihood of honest responses, NRC recommends that surveys designed from this toolkit be administered
anonymously. That means no one will know the responses provided by each youth participant. To make sure a participant’s anonymity
is not threatened, consider the following methods:

* Have a volunteer who is neutral hand out surveys

®  Use a ballot-style box for collection of surveys

® Have staff agree not to hover around participants while they complete the surveys

= [If a ballot box is not feasible, have the survey returned to a staff member who will not be affected by the participants’ answers.

YA
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When developing a protocol, the ages and literacy levels of participants should be taken into account. Program staff may want to consider
the following methods for younger and older youth.

Method

Younger (4™ and 5™ grade literacy)

Older (6™ grade and above literacy)

Administration Method

Group administration (questions read
aloud while participants answer with
pencil and paper in group setting)

Self-administered (hand out in group setting or
upon entrance and or exit of program)

Question Topics

Select from questions without a A -
indicating a more basic literacy level

Can choose from all questions

Use of Open-ended Questions

Only with a pilot test

Yes, if desired

Survey Length

Keep it to 1-2 pages

Keep it to 4 pages




The following is a checklist of tasks to consider before the survey administration:

Question Response

1. Do you know which youth participants are eligible to take the
survey? O Yes O No

2. When will data be collected?
Date:
Time: From to

3. Who will administer the survey?
Name:

4. Have you trained the survey administrator(s) on what
explanatory text to recite when distributing surveys to youth? O Yes O No

5. How much time is allotted to survey administration? (Provide
an adequate amount of time for completion so that youth do not feel
rushed or that they are missing out on other program activities.)

6. Who is responsible for gathering supplies?
Name:

7. Do you have pens/pencils ready for administration?
O Yes O No

8. Do you have enough surveys copied for the administration in
both English and Spanish (if needed)? O Yes O No

A “Protocol Worksheet for ASI Toolkit Survey Administration” is provided in Appendix VI. This worksheet should be completed in
consultation with the evaluation liaison.

27
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Pilot Testing the Survey

Once program staff has developed the survey and a survey administration protocol, the survey can be pilot tested with a small group of
youth participants prior to surveying the larger group. Even though NRC pilot tested toolkit questions prior to releasing this toolkit, staff
of individual programs should test each customized survey to make sure it will work for the youth at their specific programs.

To conduct a pilot test, program staff should select 5 to 10 of their program participants who vary in terms of age, literacy, gender,
race/ethnicity and any other characteristics that may influence the way someone may respond to or perceive the evaluation question sets.

Program staff should pilot test the survey question set with each respondent individually, asking him or her not only to complete the survey
ot interview but to also “think aloud” while completing it (note: this may be difficult for a younger respondent). The respondent might tell
staff, “I’m not sure what this question is asking but I think it’s asking this...” or “I don’t know this word.” The information staff receives
from pilot test respondents should help them decide whether the survey question set is appropriate for a particular age group or culture;
whether it answers the questions intended; and whether it is easy for respondents to understand. In addition, staff should time how long it
takes each respondent to complete the survey. After completing the survey, staff should ask the respondent a number of questions:

1. Overall, how did you feel about the questions in the survey?

2. Were there any parts that were hard or confusing?

3. Were there any parts of the survey that made you feel uncomfortable or any questions that you felt like you didn’t want to answer?
4. Did you or do you think other kids would feel angry being asked any of the questions in the survey?

5. Do you think other kids would be tempted to answer less than truthfully on any of these questions? If so, which ones?

6. How do you think other kids in the program might feel about taking this survey?

Program staff may also want to ask additional questions specific to topics or items that youth participants seemed uncertain about. After
discussing the survey, staff should look over the completed surveys to make sure respondents answered the questions in an appropriate
manner. Staff may find that some questions need additional work.



The Survey Administration

The survey administrator is a key player in documenting the program’s success. The survey administrator is responsible for effectively
collecting information on the program. This includes making sure that participants understood the purpose of the survey, were comfortable
completing surveys and that all surveys were filled out properly.

NRC recommends that programs choose a survey administrator who is not directly responsible for the after-school program, because the
youth participants may not feel comfortable indicating their feelings about the activities, staff or their actions. If there is no other person
besides program staff who can reasonably administer the surveys, then it is imperative that the survey administrator encourages participants
to give accurate and straightforward answers to the survey and to stress the privacy of the survey process.

Survey administrator guidelines

1.

XY
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Train the survey administrator: Prior to administering the survey with youth participants, the survey administrator should be
trained on the toolkit. In addition, the survey administrator should be familiar with the specific survey question set. Survey
administrators should complete the survey themselves, reading the directions out loud. To anticipate participant questions regarding
the survey, survey administrators can role-play questions and answers and then discuss and agree upon consistent responses to
common questions in advance. For example, youth may want to know the difference between “kind of”” and “not really.”

Standardize the administration process: To ensure that information collected from all participants is comparable, the survey
administration should be standardized — surveys should be administered to each participant in the same way as much as possible.
Survey participants should be given adequate time and privacy to respond to the survey. For self-administered surveys, someone
should be available to answer any questions or clear up any confusion participants might have about the survey. For interviewer-
administered surveys (an option for lower literacy youth), the interviewer should read the questions as written, in the order they are
presented in the survey question set, and should allow participants to pick their answers without influence by the interviewer. Also,
in both situations, but particularly in the interviewer-administered situation, the survey administrator should not react, either
positively or negatively, to any attitudes or behaviors that a respondent reveals.

Maintain neutrality toward participants: To ensure that participants do not feel compelled to answer questions in a particular
way to please the interviewer or administrator, the survey administrator should keep a neutral tone and expression while still being
friendly and professional. Survey administrators should not be judgmental regarding participants’ knowledge, attitudes or behavior;
any judgments survey administrators do have should not be detectable by participants.
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Survey administration procedures

1.
2.
3.

o

Prepare all materials prior to the scheduled survey.

Leave enough time to set up and arrange the room appropriately prior to the participants’ arrival.

Introduce yourself to the participants as they arrive and give a brief description of your purpose for being there and administering
the survey. Use the sample script below as a guide to introduce yourself and the evaluation to participants, but make sure the
language is your own. Also make sure you convey all the major ideas reflected in the script, but use your own style of
communication to ensure that you are able to establish rapport with the participants from the beginning.

Hand out surveys to participants.

Request that they attempt to answer every question in order that their opinions and experiences can be fully included in the
evaluation.

Let participants know you are here to help them if they have any questions. They should raise a hand to indicate they need you.
While participants are completing the survey, quietly walk around the room (do not hover), answer questions and make sure things
are running smoothly.

When youth finish the survey, thank them for their time and provide incentives, if appropriate.

SAMPLE SCRIPT

Hi, I’m (insert your name here). | am here to ask you to participate in our after-school program evaluation.
The survey | am about to pass out is being used to get your ideas about our after-school program. It is not a
test and there are no right or wrong answers — we want to know what your experiences and opinions are.
Take your time and be sure to answer each question based on what you really think. If you cannot read or
don’t understand a question, please raise your hand or come find me and I can help you.

The survey should take you only 8 to 10 minutes. (May differ depending on survey length.)
Make sure you do NOT put your name on the survey so that we can keep your answers private.

Okay, let’s begin.




Problem situations during survey administration

1. If a participant appears to be going too slowly or too quickly, discretely check on them. If they need additional assistance, you may
want to offer to read them the questions in another room.

2. If a participant does not understand a question or a response:

a. Read the question or response aloud to them

b. Emphasize key words that may help convey meaning

c. Askif there are any words that the participant does not understand

d. Try to paraphrase the word or phrase. Give word or phrase options until the participant understands the question; however,
keep as close to the original question as possible without leading participants to any particular response.

e. Ifa participant is concerned about who will see answers remind them that only members of the program team and NRC
evaluators will see their individual surveys. No one will ever see his or her name attached to the survey and no information will
be presented about individual respondents; only group averages will be used in reports.

After the Survey Administration

Once ASI program staff develops and administers the surveys, staff should submit data to NRC for analysis. After data are analyzed,
evaluation liaisons will meet with program staff to review data and discuss ways of using results for program improvement. Specific
instructions for submitting completed surveys to NRC are:
1. Make copies of the surveys before sending them to NRC in case they get lost in the mail.
2. Include the survey administration tracking form (to be completed with an NRC evaluation liaison).
3. Mail the packet of completed surveys to:
Laurie Urban
National Research Center, Inc.
3005 30th Street
Boulder, CO 80301
4. Send an e-mail to your NRC liaison saying that a batch of surveys has been mailed so that NRC can be on the lookout for them.
5. Once data analysis is complete, evaluation liaisons will schedule a time with ASI program staff to review the data.

27
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Section 1: Positive Youth Development Domains

This toolkit contains 8 sets of outcomes or “domains”: academic success, arts and recreation, community involvement, cultural
competency, life skills, positive life choices, positive core values and sense of self (see graphic below). The specific outcomes included in
each domain are presented in the table on the following page. (For further reference, Appendix VII links the outcome domains and
questions to positive youth development models.)

Cultural
Competency

Positive
Life Choices

Community
Involvement

Positive
Core Values

Arts and
Recreation

Academic
Success

Sense of Self

Toolkit
Outcomes




Outcome Domain

Outcome Indicators

Academic success

Grade improvement

Educational skill improvement: math, science, language arts, CSAP scores

School attachment

School engagement, involvement

Interest in learning (e.g., reading for pleasure)
Graduation rates

Arts and recreation

Appreciation for arts (and crafts), music, dance or theater
Performance in arts (and crafts), music, dance or theater
Performance in sports, exercise and recreation activities
Time spent in arts, music, dance or theater

Time spent in sports, exercise and recreation activities

Community involvement

Time spent in community service
Sense of importance to community (youth as resources)
Self-concept due to community involvement

Cultural competency

Respect for others

Comfort with others

Knowledge of other cultures, races or ethnic groups
Respect for other cultures, races or ethnic groups
Comfort with other cultures, races or ethnic groups
Knowledge of own culture

Interest in own culture

Sense of belonging to cultural group

Pride in one’s culture

:: COLORADO TRUST |

TOOLKIT FOR EVALUATING POSITIVE YOUTH DEVELOPMENT

17




5! COLORADO TRUST |

TOOLKIT FOR EVALUATING POSITIVE YOUTH DEVELOPMENT

18

Outcome Domain

Outcome Indicators

Life skills

Friendship skills
Goal-setting skills
Problem-solving skills
Conflict resolution skills
Teamwork
Communication skills
Decisionmaking skills

Planning for the future
Leadership skills

Positive life choices

Resistance skills
Restraint: drug abuse, tobacco use, alcohol use, violent behaviors, early sexual
activity

Positive core values

Caring

Empathy

Integrity

Honesty
Responsibility
Equality and fairness

Sense of self

Self-concept (self-confidence, self-esteem, self-worth)
Empowerment

Positive outlook

Sense of purpose




Academic Success

Many after-school programs focus on improving academic success. Academic success involves both improved academic outcomes (e.g.,
grades, Colorado Student Assessment Program (CSAP) scores, graduation rates, school attendance), as well as improved attitudes about

school (e.g., school engagement, class participation, time spent on homework, motivation for learning). Programs that have strong

partnerships with schools may be able to obtain records, such as grades and CSAP scores, directly from schools. These programs should

use the tracking forms provided in Appendix VIIIL. Although the use of school-provided data may be the best measure of academic

performance, programs without access to school data can use this question set to obtain participants’ self-report of changes in academic

performance, as well as other academic-related attitudes and behaviors.

ASI requirement: If the academic success domain is selected, all questions in bold (a, e, 1 and j) are required. Note: Questions in bold on

page 20 also are required.

Academic Success
Coming to [this program] has helped me to...

YES KIND OF NOT REALLY
a. Improve my grades in SChOOL ..o O, O
b. Improve my grade in language arts (reading/wtiting) ......c.cceeveererrerereenennes O, O
c. Improve my grade in MAath ...t eseees O, O
d. Improve my grade iN SCIENCE wuuvuurumerermriririireireieerierieiseiseseesieeeseese e saenes O, O
e. Do better in SChOOL ..ottt O, O
f. Do better in language atts (reading/Writing) ......ccocveeerereeneenrenrerreeneeenenenn. O, O,
g. DO better in MAth ottt O, O,
h. DO better I SCIENCE. ...uviiuiiiiiiiiiiiicietei e O, O,
i. Tty hatdet in SCROOL ..o O, O
j. Spend more time doing my homework ..........cocoeueureieininineneineneienns O, O
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Report of academic-related behaviors

There is more to academic success than grades, test scores and attendance. Many after-school programs aim to improve attitudes about
school and behaviors related to learning. This question set contains questions on the topics of school attachment (e.g., bonding to school,
classmates and teachers), school engagement (e.g., trying “harder,” spending more time on homework, attending class more often) and the
promotion of a general interest in learning (e.g., reading for pleasure).

ASI requirement: If the academic success domain is selected, all questions in bold (a-f) are required. Note: Questions in bold on page 19
also are required.

Attitudes and Behaviors Related to Academic Success
Coming to [this program] has helped me to...

YES KIND OF NOT REALLY
a. Participate more in class aCHVITIES ......coovvueerierieeieieieeeeieeseseese e eeeees O, O O
b. Become more interested in going to SChOO! .........ccoocvvurierieniiniineineinnnnes O, O O
c. Care more about My SChOOL ..o O, O O
d. Get along better with my ClasSMALES .......c..ovuveiereeireieiieiineieeireise e O, O O
e. Get along better With My tEACHELS .........c.viueieriierineierreisereceseieceseeeeens O, O, O
f. Spend more time reading for fun (not for school)........cccccveuvrereeeneucen. O, O O




Arts and Recreation

Many youth programs focus on building skills through activities in arts, music, drama, dance or recreation. This question set contains
questions that measure both time spent in the arts and recreation as well as increased performance. Appreciation for the arts is also covered
in the question set.

Helpful hint: Limit arts and recreation questions to those that pertain specifically to the program. For example, do not include questions
about “dance” if the program does not purposely involve youth in dance.

ASI requirement: If the arts and recreation domain is selected, a program may choose to use questions a through ¢, d through f and/or
g through i.

Arts and Recreation

Because I came to [this program]...
KIND OF NOT REALLY

I spend more time doing arts and crafts
I enjoy arts and crafts more ...
I am better in arts and crafts
I spend more time in music, dance and/or theater .......coovevecurecncunecnnnnes
I enjoy music, dance and/or theater MOLe....c.owenicenecunecenicrieneceneiennes
I am better at music, dance and/or theater .......c.coevevererereeeeeeeerereeeeeeerernen
I spend more time doing sports, exetcise and/or

FECTEATION ACHVILIES cuuvviiiiiiiiiic e 0 O O
I enjoy sports, exercise and/or recreation activities MOLe....c.ewevevereerernenn. O, O, O
I am better at sports and/or recreation ACHVIHES....vuveveeereerereeereireirereenes O, O O

Qe mo oo TP

"‘B‘
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Community Involvement
Providing opportunities for youth to contribute to their communities is a focus of many after-school programs. This question set contains
questions about time spent in volunteer activities, feeling more connected to the community, feeling more like a community resource

(youth as resources) and improved self-concept due to time spent in service to others.

ASI requirement: If the community involvement domain is selected, all questions are required.

Community Involvement
Coming to [this program] has helped me to...

YES KIND OF NOT REALLY

A a. Spend more time volunteering or helping

others in My COMMUNILY ..ot O, O O
A b. Spend more time looking for opportunities

to help others in My COMMUNILY .......covuiuieeeeieineereeneneeeeeeees O, O O
A c Feel more important to my COMMUNILY......c.coeveeereenieeeeeeeenenees 0 O O
A d. Feel a stronger connection to my COMMUNILY .........cocrrerrerrenennes I O O
A e. Feel better about myself because I help othets..........cccocvvennnee O, O O

A Indicates this question is appropriate only for older or more advanced youth.




Cultural Competency

As communities are becoming more diverse, knowledge, comfort and respect for others who are different than oneself becomes
increasingly important. There are many definitions of cultural competency; the definition used in The Colorado Trust’s After-School
Initiative is:

Cultural competency is an ongoing process and practice that builds the capacity of organizations and individuals to understand, accept, value and honor the unigue
contributions of all people, including but not limited to people’s: ability, age, disability, ethnicity, gender, gender identity, geographic region, health, langnage, mental

health, race, religion, sexual orientation, socioeconomic status and spirituality.

This question set contains questions on general feelings of respect for and comfort with others who are thought to be “different,” as well
as questions that focus more specifically on culture, race and ethnicity as a cultural group. Questions within the culture, race and ethnicity
category assess comfort and respect for other cultures as well as knowledge and pride in one’s own culture. Note that all of the questions
related specifically to culture, race and ethnicity as a form of cultural competency are listed within the advanced question set, indicating that
they are more appropriate for older youth. Many younger participants are not yet aware of cultural, racial or ethnic terminology.

ASI requirement: If the cultural competency domain is selected, programs may choose either the basic or advanced question sets.
Questions in bold are required.

Cultural Competency (Basic Set)

Because I came to [this program]...

YES KIND OF NOT REALLY

a. I know more about the good things that people

who look or sound different than me have done

(like African Americans, Mexican Americans,

Native Americans, Asian Americans and others)..........cocevvurrrrrrrennnnn. O O O
b. I talk more with young people who look or sound

different than M€ .......co.coiieiirieiee et O, O O
c. I feel more comfortable being around young

people who look or sound different than me........cccoeevevinencrerreeennnce. O, O O
d. I understand that someone who looks or sounds

different than me may not be that different after all............c..ccovuereneee O O O
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Cultural Competency (Advanced Set)

Being involved in [this program] has helped me to...

YES KIND OF NOT REALLY

a. Know more about people of other cultures, races

OF ETHINIC GLOUPS -..ovveevnririiriieieieiseeieeie sttt se s ss e seees O, O O
b. Care more about young people of other cultures,

£ACES OF EhNIC ZLOUPS ..evvverieciiiciecie et O, O, O
c. Have more respect for young people of other

cultures, races ot ethnic groups than Me........ccocveveeeeninineneneneeenns O, O O
d. Feel more comfortable with young people

of other cultures, races ot €thnic GrouPS........cocvvuveereeererienieneineireeieeens O, O O
e. Talk more to young people who speak languages

other than English at NOME .....ccoocviiiiiiinineeesceccece s O, O, O
f. Tty harder not to judge people based on skin color............ccccecunenee. O.........es O, O

Be more aware that I sometimes have ideas about

people that are not true (incorrect ot mistaken)..........cooocveereererreeeeences O, O O
Because I came to [this program]...

YES KIND OF NOT REALLY

a. I know more about my own culture, race or ethnic group .................. O, O O
b. I am more interested in my own culture, race or ethnic

GEOUP ..ottt tseeee ettt ssess s s e s bbbttt O, O O
c. I feel more connected to my family’s cultural traditions..................... O, O, O
d. I feel more connected to my own culture, race or ethnic

EEOUP ..ectririreistseeestis ettt ss bbbt O, O O
e I feel more pride for my own culture, race or ethnic group................. O, O O
f I have more respect for members of my own community ................... O O O




Life Skills

Life skills are proficiencies that allow youth to transition into and achieve successful adulthood. They are often important to educational
attainment, employment and interpersonal relationships. This question set contains questions on decisionmaking, planning, leadership,
conflict resolution, friendship skills, teamwork and communication.

Helpful hint: Many of the life skills questions may have a “ceiling” effect with youth participants. In other words, a participant may
already feel like he or she is very good at a particular skill prior to and without influence by an after-school program. If this is the case,
these survey questions may not be sensitive enough to show significant increases over time. If many of your young people come to a
program with high levels of these skills and the interventions are not intense, program staff may not see significant change due to program
activities.

ASI requirement: If the life skills domain is selected, all questions are required.

Life Skills

Because I came to [this program]...

YES KIND OF NOT REALLY

a. I get along better with other people my age........ccooevviereeneuncen. O, O O
b. I am better at making friends .........ccocovvirrneirrereininrnree s O, O O
A c. I am better at telling others about my ideas and feelings .....O ...................... O O
d. I am better at listening to other people...........oocvvvieneuneerereneunns O, O O
e. I work better with others 0N a team.........coocvveeeereeeieneenrinennens O, O, O
A f. I make better deCiSiOns ........c.oocevreeeecierineieineieeseseenineieniens O, O, O
A g. I am better at planning ahead ...........occocvevencineiecninincnereeens O, O O
A h. I am better at Setting OalS........coeueurreriincineineeeieceiseseireie s O, O O
A i. I am better at solving problems ..........cocoeveuveureeeinienieneeneereneenens O, O O
j- I am more Of @ leader ..o O, O O

A k. I am better at taking care of problems without
violence Of fIGREING .......c.ovriuririeiececie e O, O O

A Indicates this question is appropriate for older or more advanced youth.
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Positive Core Values

Some of the most important traits after-school programs nurture in youth relate to the instillment of positive values such as caring,
empathy, integrity, honesty, responsibility, equality and fairness. These are the values most often taught in many of the large national youth-
serving organizations such as the YMCA, Girl Scouts, Boy Scouts, 4-H and Boys and Girls Clubs.

Helpful hint: Although positive core values in the field of youth development are considered to be important, the inclusion of this
outcome domain in this toolkit is unusual because many of these values are often referred to as “traits” or “character” and are considered
by many to be predominantly developed through the first years of life. Moreover, youth and adults alike tend to believe (or at least report)
that they care about people, tell the truth and stand up for what they believe. Very few will self-report to not upholding these values. This is
not to say that these values are unchangeable or that after-school programs do not influence these values, but programs without significant
interventions in these areas may find little success at changing them in a measurable way. Thus, NRC encourages programs to use these
questions but consider wisely the population served and decide if the program offers “enough” intervention to warrant a noticeable change.

ASI requirement: If the positive core values domain is selected, questions a, b, ¢ and d are required for basic-level programs.
All questions are required if a program considers its participants more advanced.

Positive Core Values

Because I came to [this program]...

YES KIND OF NOT REALLY
a. I care more about other PEOPILe .........ocvviueuereereieniineireireireeeaees O, O O
b. I care more about the feelings of other people...........c.ccocunee. O, O O
c. I am better at standing up for what I believe..........ccccocniuneunce. O, O O
d. I tell the truth more often even when it is hard..........ccccoceueeee. O, O O
A e. I am better at taking responsibility for my actions .................. O, O O
A f. I am more interested in community and world
PLODIEMIS ..ottt O, O O
A g. I am better at speaking up for people who have
been treated unfairly........c.cooovirieieiniiniee e O, O O

A Indicates this question is approprtiate for older or more advanced youth.




Positive Life Choices

Although the focus of positive youth development is to emphasize assets and strengths of youth rather than deficits, it is important to
understand if programs have helped to change undesirable behavior in youth. Likewise, some after-school programs are funded in order to
move youth away from substance use, violence and sex during the high-risk after-school hours. The positive life choices questions included
in this question set are general in nature, focusing on resistance skills and restraint rather than the number of times each undesirable
behavior occurs.

ASI requirement: If the positive life choices domain is selected, questions in bold (a, b and g) are required.

Positive Life Choices

Being involved in [this program] has helped me to...

YES KIND OF NOT REALLY
A a) Better say “no” to things I know ate wrong.........ccccccovvvvureunnen. O, O O
A b) Stay out Of trOUDIE ... O, O O
A o) Stay away from tobacCo ......ccccviiiiiviiiiiiici e O, O O
A d) Stay away from alcOhOl ... O, O O
A e) Stay aWay frOM dUGS....cuueveueurerereieeierieiseeireeseesesssesseseseessesesssesseseens O, O O
A f) StAY AWAY FLOM SEXururrvrrrriiriiriireiserieesseiretsesessessseisetsesse s sssesseise e sseens O, O O
A g) Stay away from violence and fighting ..........cccccocoveveneneirernnnnce. O, O O

Note: An additional scale option of “not interested” may be added.

A Indicates this question is appropriate for older or more advanced youth.
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Sense of Self

The sense of self outcome domain relates to how youth view themselves and their abilities to cope with the basic challenges of life. There
are many ways to think about the self and many different words to describe it: self-esteem, self-concept, self-worth, self-evaluation, self-
assurance, self-regard, self-efficacy and the like. For the purposes of this toolkit, 4 concepts of self are covered: self-concept, sense of
empowerment, positive outlook and sense of purpose.

Self-concept might be defined as a conscious, cognitive perception of how someone sees him or herself.' It is often used interchangeably
with self-esteem, but tends to define a more global® and potentially more changeable notion® of self. NRC chose to use the word self-
concept rather than self-esteem for a number of reasons:

1. The term “self-esteem” has been used so frequently in mainstream culture that it has become trivialized and misinterpreted.

2. There is much debate over the definition, the causes and the importance of self-esteem.

3. In NRC’s understanding of the constructs, self concept is more transient, thus more susceptible, to changes from the environment.

Increased empowerment is the feeling of competence or ability to cope with life’s challenges. Terms such as locus of control, self-efficacy,
resiliency and personal power represent alternative words that describe allied traits. Positive outlook relates to a person’s optimism about

his or her personal future and sense of purpose is the feeling that one’s life has meaning.

ASI Requirement: If the sense of self domain is selected, all questions are required.

Sense of Self

Coming to [this program] has helped me to...

YES KIND OF NOT REALLY
a. Feel better about MySe€lf..........cccoovuiieiriiinirieesceee e O, O O
b. Feel I have more control over things that happen to me...................... O, O O
c. Feel that I can make more of a difference.........ccocoevvvevincnernernececnns O, O O
d. Learn I can do things I didn’t think I could do before.............ccccu..c.. O, O O
e. Feel better about MY fUtULE.........cooveieiiiriieieieesee s O, O O
f. Feel I am better at handling whatever comes my way..........cccocrrunnene. O, O O




Section 2: Program Quality

Toolkit questions on program quality were developed to assess youth’s reactions to staff and activities, and to collect program ratings often
associated with best practices in after-school services and general youth programming. The topics included are based on a review of the

literature on positive youth development and successful youth programs

4,5,0,7,8,9

and include many of the external assets from Search

Institute’s assets framework'’. Questions about external assets are directly related to the program and staff rather than parents, family,
school and community, as these are domains over which many programs have little control. The questions included in this portion of the
toolkit are core elements of quality, so they apply to all after-school programs, regardless of the activities provided. All programs are
encouraged to include program quality questions in all surveys administered to youth. Program quality topics are listed in the table below
and the questions used in this question set follow.

Supportive, Caring Climate
(Positive Adult Relationships)

Program Quality Topics

Youth as Partners and
Resources

Safety and Trusting
Environment

Attractive and Meaningful
Activities

¢ Young person receives support from
non-parent adults

e Staff can be trusted, care about and
respect youth

e Staff is well liked by youth
¢ Youth feel welcome at program

e Adults recognize when young person
does good things

e Staff encourages young person to do
well

Youth are given useful roles in
program

Youth voices are listened to
when planning content and
processes

Young people have significant
roles in making decisions for
program

Youth have significant roles in
doing the activities they decide
to do

Young people are empowered
to enhance their role as
community resources

Young person feels safe

Program has clear rules and
consequences

Staff sets rules and establishes
clear norms of behavior

Staff recognizes, values and
responds to diverse
backgrounds and experiences
of youth

Young person is willing to seck
advice and counsel from staff

e Tailored to interest of youth

e Programs teach “life skills” (measured

in the Life S kills section of the toolkit)

e Youth learn new skills
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Helpful hint #1: Questions marked advanced may be appropriate for younger youth if the questions are read aloud to participants and

explanation is given to clarify harder-to-understand words or concepts.

Helpful hint #2: Carefully select the questions that apply to your program. Do not include questions that do not apply. For example,

program staff may not regularly spend time with youth one-on-one or encourage youth to do volunteer work. If that is the case with your

program, do not include these questions in your survey.

ASI requirement: All program quality (Set A) questions are required.

Program Quality (Set A)
Please check the box below that is closest to how you feel about [this program].
YES KIND OF NOT REALLY

a. There are interesting activities at [this program]..........ccccocvrverrinnnnce. O, O O
b. The activities are fun at [this program].......c.cccccoevereereirinrnieneereereeeenees O, O O
c. I learn about new things at [this Program] .........cccceoerininrreneineennnns O, O O
d. I like coming to [this PrOZram] .......cocoviemirerreeeerneeerereiseireesseisecsseseeeees O, O, O
e. There ate rules I am expected to follow at [this program]................. O, O, O
f. I feel safe at [this PLOZLraAMY]......ccoviriuiiiieieiniineireireree e O, O O
g. I feel like people are happy to see me here .........cocveverienineneinerneiennns O, O O
h. I tell my friends to come to [this Program].........ccccoeeeririnererrenerenens O O O




ASI requirement: All program quality (Set B) questions are required, except for questions d and 1.

Program Quality (Set B)

Please check the box below that is closest to how you feel about the staff at [this program].

YES KIND OF NOT REALLY

a. Staff Cares ADOUL ME .........cuurveeecrierierieeeiee e sisenes O, O,
b. Staff helps me feel IMPOTtANL.........covvvrivrrveireereiierieeiree e O, O
c. Staff gives me lots of SUPPOIt ..o, O, O
d. Staff spends time With Me 0NE-0N-0NE ....urviuireireririireirereeeresee e O, O
e. Staff can be trUSTEd ........c.ovuucvuiiericriiicricierie et neens O, O
f. I like the Staff BEre ......ocoiiiuiiiieecce et O, O
g. Staff expects me to try hard to do my best ........cocvvueerininciniinereeinnn. O, O
h. Staff tells me when I do a 200d JOb .......ccoeurinieniiniineieeeec e O, O
i I could go to a staff member at [this program] for

advice if I had a serious problem ............ccceveeeeeeeeeeeeeeeeenenenens O, O
j- Staff listens to What I have t0 SaY .......ccccooeveiriinreniieiieieieiesesieise e O, O
k. Staff asks me to plan, choose of lead activities .........ccocovuveurerrerrerecnnnn. O, O
L Staff encourages me to do volunteer WOtk ......c.ocueeeeeeeenineineeeeneneinenenenis O, O
m. Staff treats all kids faitly.......c..cccooereiririirieieieieeee e O, O
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Open-ended Questions

The foundation for this toolkit is closed-ended or fixed-choice questions because research on youth finds that open-ended questions often
challenge the cognitive abilities of adolescents and younger teens. Further, fixed-choice questions provide uniformity in response that
makes them easier to analyze, aggregate and interpret. However, the information provided in open-ended questions provides richer detail
on why youth rate programs as they do, which can be very important for program improvement. Thus, this toolkit includes a couple of
generic open-ended questions on program quality that programs may want to include if they feel their youth can provide meaningful
responses and will not have difficulty completing the questions.

Open-ended Questions on Program Quality

What do you like best about coming to [this program]?

If you could change one thing about [this program] what would it be?




Section 3: Youth Background and Program Participation

Program staff should include questions in the survey pertaining to youth participants’ background. However, programs should not include
this question set if they are concerned about surveying only a small number of youth; in small numbers, youth respondents may feel they
can be identified by age, gender or race/ethnicity (e.g., if only two gitls are sutveyed and one of the gitls identifies herself as Latina).

ASI requirement: All background information questions are required for advanced-level programs. Basic-level programs may choose not
to ask the question on race/ethnicity. In addition, programs may choose to ask when a participant started coming to the program in
seasons or in months. Younger audiences may not yet understand the concept of months.

Background Information

How often do you come to How old are you? What grade are you
[this program]? U 6 years or younger in?
U Every day or almost every day O 7 years
(4 to 5 times a week) O 8years
O 2 to 3 times a week O 9years Are you a girl/female or a
U Once a week O 10 years boy/male?
O A couple times a month O 11 years a yGirl /female
O Less than once a month O 12 years U Boy/male
U 13 years
O 14 years
O 15 years or older

Which best describes you?
Caucasian/White

African American/Black
Asian/Pacific Islander
Latino/Hispanic

Native American
Bi-racial/Multi-racial

Other

When did you start coming

to [this program]?

This fall (this spring)

Over the summer OR
Last spring (last fall)

More than 1 year ago

Within the last 3 months

4 to 6 months ago

7 to 12 months ago

Last year or longer ago than that

o000
o000
o000 oo

/A COLORADO TRUST | TOOLKIT FOR EVALUATING POSITIVE YOUTH DEVELOPMENT 33




" COLORADO TRUST] TOOLKIT FOR EVALUATING POSITIVE YOUTH DEVELOPMENT 34

Activity Identification

In the following question, youth participants are asked to check all the after-school program activities with which they are involved. (For
example, activities may include homework help, reading group, craft time, open gym, etc.) This allows program staff to use the same survey
with multiple activity groups and enables them to separate results for a variety of activities.

Activity Identification

Check each of the after-school activities you participate in at [this program].

oo

Note: Customization is needed for each program.




Section 4: Alternative to Post-only Survey

Most ASI programs use the post-only survey. (See Appendix IX for the complete post-only survey question set. Note: On the Spanish
language version of the survey, section instructions are in English to allow non-Spanish speaking staff to customize the survey
appropriately for program participants.) However, due to the requirements of other funders, a few ASI programs requested use of the pre-
post survey. ASI programs administering the pre-post toolkit surveys are additionally required to administer a post-only survey at program-
end to permit calibration of the two methods. This calibration permits conversion of pre-post results to the post-only format so that all
results can be integrated and provided to ASI programs as normative comparisons. Appendix X, which includes pre-post survey questions
that correspond with the post-only question sets, is provided as a guide for determining whether the post-only survey method or pre-post
survey method is most appropriate for individual programs.

XY
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Appendixes
Appendix I. Toolkit Development

This toolkit was developed through the synthesis of a number of data collection processes including research on survey question sets used
to measure assets and positive youth development in the United States, a review of positive youth development literature, integration of the
logic models from 35 ASI grantees, and the conduct of surveys and focus groups with Mile High United Way (MHUW) youth-serving
programs. MHUW programs received funding from The Colorado Trust to develop evaluations focused on positive youth development.
Since the goals of the MHUW grant and ASI were similar, they were included in the ASI toolkit development.

Each study component is detailed below.

National search for surveys and database of youth outcome questions

The first step of the toolkit development was to research survey question sets currently being used to measure positive youth development
outcomes. The search proved to be difficult because many of the question sets being used by youth-serving agencies are not published or
available on the Internet. (Since NRC’s original research was conducted, a new web site by RMC, http://cart.rmcdenver.com, has appeared
which provides a broad listing of youth-oriented program outcome survey question set citations.) To accomplish the task, NRC staff:

e Reviewed all of the survey question sets developed by Search Institute

e Attempted to contact more than 300 agencies by Internet and telephone that are listed as partners with Search Institute or have
worked with Search Institute recently (based on the Search Institute website)

e Held teleconference with 10 United Way agencies across the nation and asked these agencies to forward any survey question sets or
leads

e Reviewed all of the survey question sets currently used by MHUW youth-serving agencies

e Contacted large national youth-serving programs to determine if they measure youth outcomes (Girl Scouts, Boy Scouts, Campfire
Boys and Gitls, Boys and Gitls Clubs, Big Brothers Big Sisters and 4-H).

In all, NRC made more than 300 contacts either through e-mail or telephone (approximately 100 e-mails were returned due to bad
addresses). NRC staff received more than 50 responses and located and reviewed more than 220 survey question sets as part of this search.
Over 2,500 individual questions were entered into a Microsoft Access database and linked to the ASI toolkit outcome domains.



Review of positive youth development literature

NRC staff reviewed current models of positive youth development as well as commonly used youth services models to assess the shared
themes in philosophy. The following models were reviewed as part of the toolkit development process: Search Institute, 8 Habits of the
Heart, Henderson and Milstein’s Resiliency Model, Individual Risk Factors and Protective Index, Bernard’s Resilience Assessment,
Targeting Life Skills Model, America’s Promise, SCANS, Cornerstones, Communities of Caring, Communities That Care, Carerra Model,
Character Counts and Choice Theory. NRC also looked at models developed by other large youth-serving organizations: 4-H 4 Fold
Model, Girls Scouts, YMCA and YWCA. Outcomes common in positive youth development were extracted for the toolkit.

Synthesis of After-School Initiative logic models

As part of NRC’s work with The Colorado Trust’s After-School Initiative, all 35 grantees completed logic models detailing the services and
expected outcomes. These outcomes were synthesized across grantees to determine which outcomes after-school programs shared. All of
the outcomes that were shared by 6 or more grantees were included in the toolkit. These outcomes were: improved academic performance
(e.g., improved GPA, improved CSAP scores, increased school attendance, increased graduation rates, increased time spent on homework),
increased community involvement (volunteerism), increased cultural competency, improved interpersonal skills (e.g., social skills,
relationships with peers, etc.), increased self-esteem, and positive life choices (e.g., change in attitude, knowledge or behavior in regard to
substance use, sex, violence, etc.).

Survey of youth-serving agencies

NRC surveyed 25 MHUW youth-serving agencies in August and September 2001 to determine the services they were providing, the
philosophies and frameworks by which they were guided and outcomes they hoped to achieve. NRC also assessed the evaluation work
currently being done by 30 youth-serving agencies and the evaluation supports that they needed. The survey results helped NRC staff
define the outcomes of interest and the positive youth development models to be included in the toolkit. It also helped NRC to better
understand the need of many youth-serving programs to have a question set that would assess youth outcomes.

Focus group with youth-serving agencies

NRC conducted a focus group in March 2002 with MHUW youth-serving agency staff to get their ideas on a draft evaluation question set
using many of the questions contained in this toolkit with a focus on measuring Search Institute assets. The grantees in attendance included
representatives from YouthBiz, Mi Casa, Asian Pacific Development Center, Big Brothers Big Sisters of Colorado, YMCA, Colorado 1
Have a Dream, and Boys and Gitls Clubs of Metro Denver. In addition, NRC staff called additional grantees to gauge their interest in the
draft question sets and methods (Annunciation School; Denver Area Council, Boy Scouts of America; Northwest Coalition 4 Better
Schools; and the Washington Street Community Center).
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The results from the focus groups and telephone interviews helped NRC refine ideas on the use of a “toolkit” rather than a single, uniform
survey that cannot be modified because of the various goals and outcomes unique to each program, the importance of keeping the question
sets age and culturally appropriate and the need to make these question sets simple to administer and complete.

Blending the studies
After completing all 5 of these tasks, NRC compiled all of the information and selected the outcomes and methods that appeared to be of
most use to a large variety of youth-serving organizations.

Pilot testing the question sets

The items in this toolkit have been pilot tested with the help of 4 after-school programs: Cross Community Coalition’s Super Scholars
Program, Cross Community Coalition’s Leadership Group, Southwest Mercy Housing’s Holly Park after-school program and BASE
Bulldog After-School Enrichment Program. These programs serve youth ages 8 through 15 who are African-American, Latino, Native
American and White/Caucasian. The results of the pilot test were used to alter questions and question sets to be better understood by the
youth respondents served.

Reliability analysis of the toolkit

Reliability analysis of the outcome domains within the toolkit was conducted to determine the internal consistency of the questions or
items within each domain. Internal consistency is an indicator of how well the different questions measure the same concept. In general, a
scale should have an alpha coefficient of .7 or greater before it is widely used'’, although Robinson et. al."?, use the following rating criteria
for evaluating alpha-coefficients: exemplary .80 or better; extensive .70 to .79; moderate .60 to .69; and minimal <.60. Using the criteria
from Robinson et. al., all of the scales or domains in the toolkit have extensive to exemplary internal consistency.

The reliability analysis was conducted using customized toolkit surveys administered by ASI programs by June 2003 (Total N=257; n’s for
each sub-domain ranged from about 43 to 159) with considerable variability among responding youth in age, ethnicity and gender.



N

Reliability of Toolkit Domains

Domain Number of Alpha

Scale/Domain Items Coefficient
Program quality

Attractive and meaningful activities 6 .78

Supportive positive adult relationships 9 91

Safe and trusting environment 6 .84
Academic success

Grade improvement 4 .87

Skill improvement 4 74

School engagement, involvement 8 .88
Arts and recreation

Arts and crafts 3 .81

Music, dance and theatre 3 .87

Spotts and recreation 3 .81
Community involvement 5 .88
Cultural competency

Respect, comfort, knowledge of other cultures (advanced) 5 89

Respect, comfort, and knowledge of other cultures (basic) 3 .83

Knowledge, interest, sense of belonging, pride in one’s culture 5 .92
Life skills

Friendship and communication 5 .86

Decisionmaking, planning and leadership 6 .85
Positive life choices

Restraint from delinquent behavior 7 92
Positive core values 6 .88
Sense of self 6 .88

COLORADO TRUST ]

TOOLKIT FOR EVALUATING POSITIVE YOUTH DEVELOPMENT

39



" COLORADO Tnus-r] TOOLKIT FOR EVALUATING POSITIVE YOUTH DEVELOPMENT 40

Appendix II. Selecting a Sample of Participants to Survey

If resources do not permit all participants to be surveyed, a sampling scheme can be developed. (“Sample” is a term that as a noun refers to
a subgroup of a total group, or as a verb refers to selecting a subgroup.) If sampling is used, be sure that the sample selected is
“representative” of all youth participants, that is, that the participant profile (such as age, race/ethnicity of the participant, etc.) of the
sample is similar to the profile of all participants.

“Systematic” sampling is often the easiest way to choose a sample. To select a systematic sample, divide the total number of participants by
the number to be surveyed. The nearest whole number will be the “skip factor.” For example:

If a program has the resources to survey 50 youth participants,

And there are 230 participants at the program,

The skip factor would be 230 + 50 = 4.6

If 4 is used as the skip factor, there will be about 57 or 58 participants to survey.

(230 + 4 = 57.5)
If 5 is used as the skip factor, there will be about 46 participants to survey.
(230 + 5 = 40)

Once the skip factor is chosen (a program could use either 4 or 5 in the example above), the list of participants can be used to select the
sample. A random number between one (1) and the skip factor should be chosen as the place to begin on the list. For example, if the
number three (3) is chosen as the first number, start with the third participant on the list. That participant would be the first to include in
the survey. Then count down the list by the skip factor, selecting every “Nth” (where N equals the skip factor) participant. These are the
participants to survey.



Appendix III. The Use of Incentives in Evaluation

An ASI program may choose to use incentives as a way of enticing youth to participate in their evaluation or as a way of getting parents to
return consent forms. Incentives are a good way to increase participation and demonstrate that a program values youth participants’ and
parents’ time. One of the downsides of incentives is cost. Also, some researchers argue that incentives may introduce more bias because
they compel participants to answer more favorably due to payment or other reward received or may select for specific sub-populations
based on the type of incentive.

Many programs may not need incentives because youth participants and parents are often motivated and place a high value on the
program. In this case it may be unnecessary to provide incentives for participation in evaluation activities.

However, some programs may need incentives to help increase participation in their efforts. If low response rates are expected or become
an issue, incentives can be used to increase participation. Incentives can be used in a variety of ways:

* Advance payment for future work: incentives are given to all participants (or parents) asked to take part in the evaluation regardless
of their response. These incentives are often less significant and play more on the “guilt factor” rather than reward people with
reasonable compensation for the work performed. (This approach is often used by charitable organization asking for donations.
For instance, personalized address labels, pens, a penny, etc. are mailed to motivate people to give.)

* Payment for work completed: participants who complete the survey are given an incentive. These incentives are often more
significant such as t-shirts, hats, snacks, bumper stickers, coupons for use at a fast-food restaurant, etc. An option for programs
with limited budgets is the use of a lottery or drawing. Every participant completing a survey is entered in the lottery to win a prize.

Note that if incentives are paid for work completed, there must be a system in place to protect the anonymity or confidentiality of the
respondents (i.e., people cannot be asked to sign the survey so they get their prize). A common way to get around this dilemma is to ask
individuals to turn in a second form indicating the survey is complete at the same time the actual completed survey is returned. The surveys
and completion forms are kept in two different boxes.

Instead of offering money as an incentive, consider alternatives. Some ASI programs have given youth candy (or more healthy treats) as a
reward for completing the survey. Others have enticed youth with an end-of-semester pizza party. In any case, program staff needs to make
sure youth understand that their reward is for participation in the survey and NOT for giving high marks.
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Appendix IV. Consent and Assent Forms

Following are the consent and assent forms approved by The Colorado Trust and required for all ASI programs. NRC evaluation liaisons
may assist ASI programs in customizing the forms for use in their individual programs. Spanish language consent and assent forms are
provided after the English language consents.

English Language Consent and Assent Forms

[Name of ASI program/agency] PROGRAM EVALUATION CONSENT

The after-school program that your child participates in is funded in part by The Colorado Trust. [Name of
ASI program/agency], in partnership with The Colorado Trust and National Research Center, Inc. (NRC)
will evaluate [name of ASI program]| periodically throughout the year. We are hopeful that the information
gained in this evaluation will help us improve programming for your child by demonstrating the
effectiveness of [name of ASI program| and help us learn if participants are gaining positive youth
development skills due to their participation in the program. Because the program evaluation will collect
survey responses and develop knowledge, the program evaluation involves research. As part of our
evaluation, your child will be asked to complete a short survey. All evaluation materials collected will be
released to The Colorado Trust and National Rese