Program Design Considerations for

After-School Tutoring Programs

EVIDENCE

This Evidence Brief summarizes program design considerations for after-school tutoring BRIEF

programs to support improved academic outcomes for youth experiencing marginalization.

Tutoring programs can be effectively delivered
in-person or online — or through a hybrid model
that offers youth participants both options - to
improve academic outcomes,%%%%67:82
Regardless of program delivery option, attention
needs to be paid to four specific program

design considerations.

1. PROGRAM FREQUENCY

Programs should consider the frequency of
tutoring opportunities, as there is a strong
relationship between how often tutoring is
available (more than once a week, for example)
and academic outcomes.’

In fact, tutoring has been found to be more
effective when delivered in high doses — either
three or more sessions per week or intensive,
one-week, small-group programs.*'° Tutoring
becomes more effective as the number of
tutoring sessions per week and the overall
number of weeks increase, although younger
learners may benefit from shorter but even more
frequent sessions.*

2. PROGRAM STRUCTURE

2a) Culturally Responsive & Affirming Approaches

Culturally responsive youth programs consider
how to include the diverse cultures of participants
in the design, development, and implementation
of programming. In doing so, programs can
“demonstrate respect, build on the strengths

of the culture, and attend to clients in the
contexts of their social environments, including
culture.” Being culturally responsive (or culturally
relevant) facilitates a student-centered
approach to learning that draws on “the cultural
knowledge, prior experiences, frames of
reference, and performance styles of ethnically
diverse students to make learning encounters

more relevant ... and effective.”"?

Integrating culturally responsive interventions
into after-school programming, including
tutoring, is important for youth experiencing
marginalization, specifically racialized youth."
This process can facilitate opportunities for
increased engagement, autonomy in learning,
and the development of both self-reflection and
critical-thinking skills."**

Racialized youth benefit from developing a positive
ethno-racial identity, which “protects against the
negative effects of racial and ethnic discrimination
and is associated with health and positive
development.”® Programs with the appropriate
resources and staff expertise can enable this by
facilitating positive race-based experiences.



2b) One-on-One vs. Group Tutoring

To improve academic outcomes, tutoring does
not necessarily need to be one-on-one; tutors
can effectively support up to three to five
learners at a time.*'? Groups larger than five
learners would require more from the tutor to
ensure that instruction is customized to the
needs of each learner.” To facilitate positive
relationships between tutors and learners — which
can lead to increased academic outcomes -
consistency and consistent access to a tutor
across sessions is key.*'?

Tutors should consider three ways of understanding
‘presence’”® when engaging more than one learner
— whether in-person or online:"”

i) teaching presence: the design, facilitation,
and direction of lessons

ii) social presence: the ways youth connect and
create group cohesion through communication
and emotional expression

i) cognitive presence: the extent to
which youth can construct meaning and
understanding from the lessons

Tutors should also consider the three types of
interaction® within any learning environment,
and pay attention to how technology mediates or
hinders these interactions:

i) between the young person and the content
being reviewed

i) between the young person and the tutor

iii) between the young person and other
learners

Group tutoring models can provide opportunities
to facilitate mentoring relationships across peer
groups, which may be particularly beneficial

for youth experiencing marginalization by
fostering the development of social capital.™
This is especially true when mentors share the
same identity markers as youth participants
(i.e., race, gender, ability, sexual orientation,
etc.),” ensuring that programming is culturally
responsive and supports learning, wellbeing,™
and ethno-racial identity development.

2c¢) Peer Tutoring

Peer tutoring fosters inclusion and allows youth
participants to learn from one another.” Youth
are paired in asymmetric relationships based

on their academic competencies, with one
serving as tutor and the other as tutee.”” Both
young people benefit from this active learning
approach: the tutees “benefit from receiving
direct instruction from a peer... [and] usually
feel more comfortable, ask more questions,

and better understand the content,” and the
tutors “benefit as they reinforce their knowledge
by answering the tutees’ questions.”” Youth
who participate in peer tutoring programs have
consequently experienced improved academic
outcomes and attitudes.?® In this model, both
tutors and tutees are considered program
participants, albeit with different roles.
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2d) Mentorship Models

After-school programs that provide tutoring can
intentionally facilitate mentoring relationships
between young people and tutors. Mentoring
can support program efforts to improve
academic achievement, as well as behaviours
and attitudes,” specifically with respect to
youth’s perceptions of educational support and
expectations, both of which are associated with

academic performance.”

Formalizing the tutor/tutee dynamic as a mentor/
mentee relationship can expand opportunity and
possibility for youth, “encouraging participation
in school-related activities, helping develop
future plans ... promot[ing] students’ attachment
to school, increas[ing] their academic

motivation, and help[ing] them feel less lonely.””

3. PROGRAM FEATURES

Whether through homework support, tutoring,
or a combination of learning and play, structured
programming to improve academic outcomes
for youth comprises sessions with the following

components:**!

» Clear, specific, and measurable objectives.
Determine the outcomes of the program and

the goals that each session can work towards.

« Specific lessons and/or materials.
Determine what learning objectives need
to be covered in each session by outlining a

sequence of activities.

+ Ongoing assessment for the individualization
of learning. Determine the participant’s
progress and customize instruction to meet

their individual needs.

o Immediate feedback and encouragement.
Provide specific feedback to participants
to improve their understanding, behaviour,

autonomy, and motivation.

« Scaffolding and modelling. Start by providing
instructional support, then gradually remove
supports as the participant gains proficiency
(scaffolding); demonstrate approaches for the

participant to observe and imitate (modelling).

« Coordinate with classroom instruction.
Align the goals of each session with those of
the participant’s curriculum to ensure that

sessions connect to classroom experiences

4. TUTOR RECRUITMENT, TRAINING &
SUPPORTS

After-school programs that offer tutoring must
prioritize the recruitment, training, support, and
retainment of tutors.?%?3!

Best practices promote the hiring and retention
of tutors who are representative of the racial

and cultural backgrounds of youth.?*'*Youth
“benefit from knowing successful adults who
share similar backgrounds because it helps

youth envision hopeful possibilities for their

own futures. Staff who do not share the youth’s
backgrounds can also gain an understanding

of youth experience through training in youth
development, and through interaction with
coworkers, parents, teachers, and other members

of the youth’s communities.”
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Specifically, tutors can be supported in
developing strategies to provide:*®

» Affective support, through relationship
building and setting high expectations,*
which can increase youth’s confidence and

maintain their motivation.

« Dialogic support, through constant dialogue
between the tutor and participant to ensure

individualized and responsive instruction.

» Focus support, through the creation of

sessions that prioritize learning.

+ Reflective support, through providing youth
with the opportunity to reflect on their
own work and discover their own strengths,

facilitating their input and agency.25

« Accessible support, through being available

and accessible to youth.

Programs that support youth experiencing
marginalization “also have the opportunity and
task of promoting mental health, particularly
when youth are exposed to various traumas.””’
Supporting tutors to increase their mental health
literacy and/or develop skills in trauma-informed
practice may further facilitate their engagement
with youth in new ways.”” Providing clear protocols
for navigating a disclosure or ensuring access to

appropriate referrals is also critical for tutors.

Successful after-school programs support their
tutors through professional development and
ongoing supervision,” and promote wellbeing
through “peer networks, mental health supports,
and a manageable workload.””* Again, providing
training about youth development can support
practitioners to a have better understanding

of youth experiences® - a process that can be
further maximized when programs consider
recruiting tutors from among cohorts of former
program participants.”*

HOW DID WE COMPILE THIS EVIDENCE?

We searched YouthREX's online Knowledge Hub,
Google Scholar, and Google using the following
key terms: “tutoring”, “tutoring program”, “best
practices”, “promising practices”, “elementary
school”, “middle school”, “youth”, “after-school”,

and “out-of-school time”.

B EVIDENCE BRIEF | Program Design Considerations for After-School Tutoring Programs | YouthREX




ENDNOTES

Gallagher-Mackay, K., Mundy, K., Feitosa de Britto, T.,
& Asim, M. (2022). The evidence for tutoring to accelerate

learning and address educational inequities during Canada’s

pandemic recovery. Diversity Institute & Future Skills Centre.

Nikolopoulou, K. (2022). Face-to-face, online and hybrid
education: University students’ opinions and preferences.

Journal of Digital Educational Technology, 2(2).

Carlana, M., & La Ferrara, E. (2021). Apart but connected:
Online tutoring and student outcomes during the COVID-19
pandemic. |ZA Institute of Labor Economics.

Robinson, C. D., Kraft, M. A,, Loeb, S., & Schueler, B. E.
(2021). Accelerating student learning with high-dose tutoring.
EdResearch for Recovery, Brown University & University of

Virginia.

Keaton, W., & Gilbert, A. (2020). Successful online

|earning: What does learner interaction with peers,

instructors and parents look like? Journal of Online Learning

Research, 6(2),129-154.

Raes, A, Detienne, L., Windey, |., & Depaepe, F. (2020).
A systematic literature review on synchronous hybrid
learning: Gaps identified. Learning Environments Research,

23,269-290.

Rao, V. C. S. (2019). Blended learning: A new hybrid
teaching methodology. Journal of Research Scholars &

Professionals of English Language Teaching, 13(3).

Kumi-Yeboah, A., Dogbey, J., & Yuan, G. (2017).
Exploring factors that promote online learning experiences
and academic self-concept of minority high school students.

Journal of Research on Technology in Education, 50(1), 1-17.

Linder, K. E. (2017). Fundamentals of hybrid teaching and
learning. New Directions for Teaching and Learning, 149, 11-18.

10.

1.

12.

13.

14.

15.

16.

17.

18.

19.

Ervin, A. (2021, April 22). Effective tutoring: Out-of-school

time providers need to know what works. The Chronicle of

Evidence-Based Mentoring.

Barsky, A. (2018). Ethics alive! Cultural competence,
awareness, sensitivity, humility, and responsiveness: What’s

the difference? The New Social Worker.

Gay, G. (2010). Culturally responsive teaching: Theory,

research, and practice (2nd ed.). Teachers College Press.

Woodland, M. H. (2008). Whatcha doin’ after school? A
review of the literature on the influence of after-school

programs on young Black males. Urban Education, 43(5),
537-560.

Asghar, A, Ulgenalp, |, Elgamal, R., Trivedi, R., & Kalun, P.
(2022). Educating the educable: Reviewing best practices for

academic learning programs. Empowerment Squared.

Wheeler, K. A, Hall, G., & Naftzger, N. (2022). OST
program strategies to promote literacy skill-building.

After School Matters, 35, 48-55.

Loyd, A. B., & Williams, B. V. (2017). The potential for youth
programs to promote African American youth’s development
of ethnic and racial identity. Child Development Perspectives,
11(1), 29-38.

The Community of Inquiry. (n.d.) About the Framework:
An Introduction to the Community of Inquiry.

Chou, C. C., Chuang, H-H., & Wharton-Beck, A. N. (2019).

Fostering the development of social capital to enrich student

experiences through after-school digital tutoring
programs. Journal of Educational Technology Development
and Exchange, 12(1).

Moliner, L., & Alegre, F. (2020). Effects of peer tutoring on
middle school students’ mathematics self-concepts. PLoS

ONE, 15(4).

B EVIDENCE BRIEF | Program Design Considerations for After-School Tutoring Programs | YouthREX



https://youthrex.com/report/the-evidence-for-tutoring-to-accelerate-learning-and-address-educational-inequities-during-canadas-pandemic-recovery/
https://youthrex.com/report/the-evidence-for-tutoring-to-accelerate-learning-and-address-educational-inequities-during-canadas-pandemic-recovery/
https://youthrex.com/report/the-evidence-for-tutoring-to-accelerate-learning-and-address-educational-inequities-during-canadas-pandemic-recovery/
https://www.jdet.net/article/face-to-face-online-and-hybrid-education-university-students-opinions-and-preferences-12384
https://www.jdet.net/article/face-to-face-online-and-hybrid-education-university-students-opinions-and-preferences-12384
https://docs.iza.org/dp14094.pdf
https://docs.iza.org/dp14094.pdf
https://docs.iza.org/dp14094.pdf
https://annenberg.brown.edu/sites/default/files/EdResearch_for_Recovery_Design_Principles_1.pdf
https://www.learntechlib.org/primary/p/215616/
https://www.learntechlib.org/primary/p/215616/
https://www.learntechlib.org/primary/p/215616/
https://files.eric.ed.gov/fulltext/ED611486.pdf
https://files.eric.ed.gov/fulltext/ED611486.pdf
https://www.evidencebasedmentoring.org/effective-tutoring-out-of-school-time-providers-need-to-know-what-works/
https://www.evidencebasedmentoring.org/effective-tutoring-out-of-school-time-providers-need-to-know-what-works/
https://www.socialworker.com/feature-articles/ethics-articles/ethics-alive-cultural-competence-awareness-sensitivity-humility-responsiveness/
https://www.socialworker.com/feature-articles/ethics-articles/ethics-alive-cultural-competence-awareness-sensitivity-humility-responsiveness/
https://www.socialworker.com/feature-articles/ethics-articles/ethics-alive-cultural-competence-awareness-sensitivity-humility-responsiveness/
https://macsphere.mcmaster.ca/handle/11375/27317
https://macsphere.mcmaster.ca/handle/11375/27317
https://eric.ed.gov/?id=EJ1333558
https://eric.ed.gov/?id=EJ1333558
https://www.thecommunityofinquiry.org/coi
https://www.thecommunityofinquiry.org/coi
https://aquila.usm.edu/jetde/vol12/iss1/1/
https://aquila.usm.edu/jetde/vol12/iss1/1/
https://aquila.usm.edu/jetde/vol12/iss1/1/
https://aquila.usm.edu/jetde/vol12/iss1/1/
https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0231410
https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0231410

20. Wright, L. A. (2020). Peer tutoring in middle school:

How it changes student achievement and attitudes.

[Doctoral dissertation, Concordia University —Portland].

Digital Commons(@CSP.

21. Somers, C. L., Wang, D., & Piliawsky, M. (2016).
Effectiveness of a combined tutoring and mentoring

intervention with ninth-grade, urban Black adolescents.

Journal of Applied School Psychology, 32(3), 199-213.

22. Mozolic, J., & Shuster, J. (2016). Community engagement

in K-12 tutoring programs: A research-based guide for best

practices. Journal of Public Scholarship in Higher Education
6,143-160.

23. Abdul Latif Jameel Poverty Action Lab (J-PAL) North
America. (2022). Designing an evidence-based tutoring

program: A guide to core principles.

24. Baldridge, B. J., DiGiacomo, D. K., Kirshner, B., Mejias, S.,
Vasudevan, D.S., & Browne, D. (2022). From access to

equity: Making out-of-school-time spaces meaningful for teens

from marginalized communities. Wallace Foundation.

25. Kuperminc, G. P,, Seitz, S., Joseph, H., Khatib, N., Wilson,
C,, Collins, K., & Guessous, O. (2019). Enhancing program
quality in a national sample of after-school settings: The
role of youth-staff interactions and staff/organizational
functioning. American Journal of Community Psychology,

63(3-4), 391-404.

26. Youth Research & Evaluation eXchange (YouthREX). (2021).

Tutoring the tutor: Goals, supports, and practices.

27. Christensen, K. M., & Rubin, R. O. (2022). Exploring
competencies in context: Critical considerations for
after-school youth program staff. Child & Youth Services,
43(2),161-186.

Research &
Evaluation eXchange

www.youthrex.com | @REXforyouth @ YOUTHREX

An Ontario where shared knowledge is transformed into positive impact for all youth!



https://digitalcommons.csp.edu/cup_commons_grad_edd/406/
https://digitalcommons.csp.edu/cup_commons_grad_edd/406/
https://eric.ed.gov/?id=EJ1123811
https://eric.ed.gov/?id=EJ1123811
https://eric.ed.gov/?id=EJ1123811
https://ccee-ca.org/wp-content/uploads/2022/04/MIT-JPAL-Tutoring-Best-Practices-for-California_.pdf
https://ccee-ca.org/wp-content/uploads/2022/04/MIT-JPAL-Tutoring-Best-Practices-for-California_.pdf
https://youthrex.com/factsheet/from-access-to-equity-making-out-of-school-time-spaces-meaningful-for-teens-from-marginalized-communities/
https://youthrex.com/factsheet/from-access-to-equity-making-out-of-school-time-spaces-meaningful-for-teens-from-marginalized-communities/
https://youthrex.com/factsheet/from-access-to-equity-making-out-of-school-time-spaces-meaningful-for-teens-from-marginalized-communities/
https://youthrex.com/evidence-brief/tutoring-the-tutor-goals-supports-and-practices/

