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Abstract: Evaluation is a critical skill for practitioners, yet many youth workers
lack sufficient training. The current study examined youth sector stakeholders’
experiences in an online program evaluation certificate. A total of 233 participants
from six cohorts (i.e., three years) completed pre- and post-certificate surveys mea-
suring their satisfaction and learnings from the certificate. Results revealed that
participants were generally satisfied with the certificate and reported significant
improvements in their perceived knowledge after participation (p < .001). Find-
ings point to the utility of online certificates for enhancing evaluation capacity in
the Canadian youth work sphere and inform future directions for research and
practice.
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Résumé : L’évaluation est une pratique organisationnelle essentielle, mais plusieurs
travailleurs du secteur des services à la jeunesse ne sont pas suffisamment formés en
la matière. L’étude actuelle examine l’expérience d’intervenants dans le secteur des
services à la jeunesse en ce qui concerne un programme de certificat en évaluation en
ligne. Un total de 233 personnes participantes de six cohortes (c’est-à-dire pendant
trois ans) ont répondu aux questions d’un sondage avant et après le certificat, mesur-
ant leur niveau de satisfaction et les apprentissages tirés du certificat. Les résultats
révèlent que les personnes participantes étaient généralement satisfaites du certificat
et ont rapporté d’importantes améliorations dans leurs connaissances perçues après
participation (p< .001). Les résultats confirment l’utilité de certificat pour améliorer
la capacité d’évaluation dans le secteur canadien des services à la jeunesse et orienter
les recherches et la pratique à l’avenir.
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Mots  lés : apprent ssage en l gne, éducat on, amél orat on de la capac té, 
quant tat f 

INTROD CTION 
Program evaluat on  s a cr t cal part of youth programs, w th valuable  mpl ca-
t ons for understand ng  mplementat on, qual ty, and effect veness (Arnold et al., 
2016). Further, evaluat on  s recogn zed as an essent al sk ll for pract t oners  n a 
var ety of f elds (e.g., educat on, youth work, publ c health; Dav s, 2006) due to  ts 
broad and mult -faceted approach that d ffers from one context to another (Pat-
ton, 2018). W th n the youth-serv ng sector ( .e., organ zat ons that prov de pro-
gramm ng or supports to young people under 30 years old), program evaluat on 
 s a systemat c method for collect ng, analyz ng, and us ng  nformat on to answer 
bas c quest ons about a youth program regard ng  ts aud ence, processes, or  ts 
 mpacts to best serve  nd v duals  n  ntended ways (Metz, 2007). Evaluat on can 
be benef c al for (a) assess ng program outcomes and demonstrat ng success to 
stakeholders (e.g., funders), (b) understand ng program processes to see whether 
programs are be ng del vered as planned and  dent fy ng areas for  mprovement, 
(c) ga n ng  ns ghts  nto l nks between program processes and outcomes to 
understand how the program  s work ng and for whom, and (d)  dent fy ng  f 
un ntended outcomes may ar se from programm ng (Arnold et al., 2016; Sha kh 
et al., 2020). The use of evaluat on approaches  s  ntended to support act on  n 
organ zat ons,  nclud ng dec s on-mak ng that  nforms  mproved serv ces and 
contr butes to youth well-be ng (Lee & Nowell, 2015). Because of th s, evaluat on 
has become  ncreas ngly valued as an essent al organ zat onal pract ce  n the 
youth sector; however, desp te  ts usefulness, many youth sector stakeholders do 
not rece ve suff c ent tra n ng nor have the capac ty to engage  n ongo ng evalua-
t ve work (Lovell et al., 2016). 

The  mportance of evaluat on capac ty bu ld ng (ECB) efforts  s ga n ng 
recogn t on across mult ple sectors (Beere, 2005; McDonald et al., 2003) due to 
 ncreased expectat ons placed on organ zat ons by funders and commun t es for 
prov ng program effect veness and  nvestment payoff (Naccarella et al., 2007). 
Yet to date, few capac ty-bu ld ng opportun t es ( .e., free or fee-based) ex st  n 
the area of evaluat on for the youth-serv ng sector, w th even less research con-
ducted  n th s area. As such, there  s a need to explore and assess d fferent ave-
nues for bu ld ng evaluat on capac ty  n the youth-serv ng sector. 

Evaluat on Capac ty  n the Youth Sector 
As the cl mate and culture of the youth sector have sh fted over the past decade, 
h ghl ght ng an  ncreased demand for accountab l ty and ev dence-based prac-
t ces, many organ zat ons st ll lack the resources to conduct evaluat ons (e.g., 
staff, fund ng, t me; Carman & Freder cks, 2010). Such l m ted resources concern 
a broader lack of organ zat onal capac ty, wh ch  s def ned as “the ab l ty of an 
organ zat on to draw on var ous assets and resources to ach eve  ts mandate and 
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object ves” (Doherty et al., 2014, pp. 125). Organ zat onal capac ty frameworks 
 n the non-prof t sector (e.g., Hall, 2003) are mult d mens onal and  nvolve var-
 ous organ zat onal assets and resources that are cr t cal to organ zat onal perfor-
mance and goal ach evement. Wh le organ zat ons have d fferent capac ty needs 
depend ng on the r m ss on, operat ng env ronment, and strengths and weak-
nesses (Horton et al., 2003), organ zat onal capac ty ult mately affects an organ -
zat on’s ab l ty to evolve (Ca rns et al., 2005). Spec f cally, organ zat onal capac ty 
can be  nfluenced by several factors,  nclud ng leadersh p (e.g., support of evalua-
t on from dec s on-makers), resource allocat on (e.g., t me, fund ng), sk ll and 
knowledge development (e.g., tra n ng staff  n conduct ng evaluat on methods), 
and external supports (e.g., tra n ng opportun t es from commun ty agenc es; 
Bourgeo s et al., 2016). As a result, bu ld ng an organ zat on’s capac ty to conduct 
evaluat on has become a top c of great  nterest to many youth sector stakeholders 
(Sart  et al., 2017). 

Indeed, conduct ng effect ve evaluat on depends on an organ zat on’s ab l-
 ty to bu ld capac ty for evaluat on. ECB refers to an  nd v dual and/or organ -
zat on’s capac ty to do and use evaluat on (Bourgeo s et al., 2016). Spec f cally, 
ECB  s the  ntent onal teach ng of new knowledge, sk lls, and att tudes for eva-
luat on, susta nab l ty of r gorous evaluat ve pract ces, and resource allocat on 
to promote ongo ng engagement  n evaluat ve work (Presk ll & Boyle, 2008). 
ECB tra n ng efforts can be v ewed  n l ght of K rkpatr ck and K rkpatr ck’s 
(2023) Comprehens ve Evaluat on Model. The model evaluates tra n ng pro-
grams at four levels of program effects: (a) Level I—React ons, (b) Level II— 
Learn ng, (c) Level III—Behav our, and (d) Level IV—Results. The evaluat on 
of Level I focuses on part c pants’ react ons and the extent to wh ch they l ked 
and were sat sf ed w th the tra n ng. The evaluat on of Level II goes beyond 
part c pant react ons (sat sfact on) to measure changes  n att tudes, knowl-
edge, and sk lls. Levels III focuses on the transfer of learn ng and behav our 
change, wh le Level IV  s focused on broader organ zat onal  mpact. Thus, 
bu ld ng ECB  s cr t cal at mult ple levels w th n an organ zat on, from  ncreas-
 ng  nd v dual staff knowledge to chang ng and ma nta n ng behav ours at an 
organ zat onal level. 

Evaluat on knowledge  s cr t cal as  t  s l nked to other elements of organ za-
t onal capac ty (e.g., human resources, plann ng and development), whereby an 
organ zat on fosters a learn ng culture that values evaluat on and  s comm tted 
to  nternal z ng evaluat on processes, systems, pol c es, and procedures (Brown 
et al., 2016; Sart  et al., 2017). However, the capac ty of organ zat ons to carry 
out evaluat on cannot be cons dered  n  solat on from the capac t es of staff 
work ng  n these organ zat ons, who often report “a lack of resources and  nter-
nal expert se as pr mary challenges to  mplement ng susta nable evaluat on prac-
t ces” (Bakken et al., 2014, p. 2). Such lack of  nternal expert se  s often l sted as a 
pr mary tens on fac ng organ zat ons and the r funders when  t concerns evalua-
t on (Cole et al., 2014). Spec f cally, funders can mandate that the r grantees h re 
external evaluat on consultants as they assume the grantees’ lack of evaluat on 
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capac ty affects the r ab l t es to set real st c and measurable goals. However, 
grantees possess  nt mate knowledge regard ng the programs they run and, thus, 
are better pos t oned to use evaluat on to detect  ssues early on, commun cate 
dec s ons, and act on evaluat on f nd ngs (Cole et al., 2014). Therefore,  nd v -
dual staff engagement  n ECB opportun t es can help bu ld  nternal evaluat on 
expert se. 

Horton (2002) pos ted that ECB  s needed at all levels of organ zat ons, from 
 nd v dual staff w th n small-scale organ zat ons to organ zat ons at nat onal 
levels. All organ zat ons, and the  nd v dual staff members w th n sa d organ za-
t ons, start at d fferent po nts when  t comes to engagement w th ECB opportu-
n t es (e.g., tra n ng and resources; Stockd ll et al., 2002). Human resources are 
often  dent f ed as the most  mportant capac ty d mens on for the ach evement 
of organ zat onal goals (e.g., M sener & Doherty, 2009; W cker & Breuer, 2011), 
as sk lled staff and shared values were  dent f ed as cr t cal to operat ng qual ty 
programm ng and organ zat ons (Sharpe, 2006). Thus, ECB  s a key fac l tator 
for organ zat onal learn ng and requ res promot ng evaluat ve th nk ng  ntern-
ally w th n organ zat ons and  nvolv ng stakeholders  n the evaluat on process 
(Carman, 2007). 

Evaluat ons have the best chance of be ng useful and  mprov ng program 
pract ces when stakeholders are act vely engaged  n the process (Amo & Cou-
s ns, 2007). Mak ng evaluat on a rout ne part of an organ zat on  s pred cted 
to pos t vely  mpact the extent to wh ch ECB  s susta nable (Presk ll & Boyle, 
2008). Add t onally,  f evaluat on  s engra ned  nto everyday organ zat onal 
pract ces,  t  s more l kely to be  ntegrated  nto rout ne operat ons and asso-
c ated f nd ngs used to  nform dec s on-mak ng and program  mprovement 
(L ket et al., 2014). Unfortunately, few access ble opportun t es ex st for 
youth sector stakeholders to bu ld the r evaluat on capac ty. In one of the few 
stud es that focused spec f cally on bu ld ng evaluat on capac ty  n a grass-
roots youth organ zat on, McDuff (2001) found that a lack of organ zat onal 
capac ty to contr bute mean ngfully to evaluat on processes meant that most 
evaluat ons were funder-dr ven, thereby d m n sh ng the overall usefulness 
and  mpact of the conducted evaluat ons. As such, McDuff (2001) stressed 
the need for ECB strateg es that adapt methods to local contexts (e.g., pro-
gram populat ons or program type). Wh le prev ous research has placed the 
onus on organ zat ons to take charge of the r ECB, external actors (e.g., com-
mun ty partners) can offer supports, resources, and tra n ng for commun ty 
stakeholders  n th s area. 

Br dg ng the Gap: Youth Research and Evaluat on EXchange’s Onl ne 
Program Evaluat on Cert f cate 
One external actor that prov des these evaluat on supports to youth sector stake-
holders  s the Youth Research and Evaluat on eXchange (YouthREX). In t ated 
 n 2014, YouthREX works to make research ev dence and evaluat on access ble 
and relevant w th n the youth sector of Ontar o through capac ty-bu ld ng 

© 2023 CJPE 38.2, 313–335 doi:10.3138/cjpe-2023-0012 
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opportun t es. Such opportun t es a m to  ncrease the capac ty of youth-serv ng 
organ zat ons to conduct the r own program evaluat ons and  mprove serv ces 
based on ev dence. By bu ld ng the capac ty of organ zat ons to conduct the r 
own evaluat ons, YouthREX a ms to create cond t ons for ongo ng systemat c 
organ zat onal learn ng, pract ce ref nement, and programmat c mod f cat ons 
 n the serv ce of  mprov ng serv ce del very and  ncreas ng  mpact, all of wh ch 
ult mately benef t youth part c pants. In response to a prov nce-w de explorat on 
to understand the exper ences of youth-serv ng agenc es w th evaluat on (Lovell 
et al., 2016), coupled w th calls for greater academ c attent on toward evaluat on 
educat on (Baker et al., 2010), YouthREX developed a free 10-week onl ne pro-
gram evaluat on cert f cate for stakeholders across Ontar o’s youth sector. The 
cert f cate a ms to address access b l ty barr ers to ECB opportun t es by be ng 
both free to all reg strants and offered v a a v rtual platform. The cert f cate  s 
compr sed of 10 self-paced lessons and covers evaluat on concepts, approaches, 
and pract ces relevant to conduct ng evaluat on w th n the youth sector. The cer-
t f cate  s ev dence- nformed,  nteract ve, and ut l zes d fferent forms of med a. 
As learn ng  s opt m zed when the concepts be ng explored can be personal zed 
and d rectly apply to the r youth work evaluat on pract ces, part c pants are pro-
v ded w th the opt on of complet ng ass gnments that  nvolves creat ng the r 
own evaluat on plan,  nclud ng develop ng a log c model,  dent fy ng evaluat on 
quest ons and assoc ated methods, and creat ng a plan to share evaluat on f nd-
 ngs (see Table 1). Part c pants who choose to complete the ass gnments also 
rece ve deta led feedback from a cert f cate fac l tator who has appl ed and aca-
dem c expert se  n evaluat on. 

Table 1. Certificate overview 

Module  esson 

Module 01: The Evaluation 01: The Ontario Youth Sector 
Context 02: What, Why & How: The Fundamentals of 

Program Evaluation 
Module 02: The Discovery Phase 
of Evaluation 

03: Pre-Evaluation Check Up 
04: Understanding your Program Theory Using 
Logic Models 

Module 03: The Action Phase of 
Evaluation 

05: Focusing and Planning Your Evaluation 
06: Collecting Evidence—Process Evaluation 
07: Collecting Evidence—Outcome Evaluation 
08: Analyzing and Interpreting Quantitative Data 
09: Analyzing and Interpreting Qualitative Data 

Module 04: The Legacy Phase of 
Evaluation 

10: Learning from Evidence: Internal and External 
Communication 

doi:10.3138/cjpe-2023-0012 CJPE 38.2, 313–335 © 2023 
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The Present Study 
Although much research has been conducted to understand best pract ces asso-
c ated w th bu ld ng evaluat on capac ty (e.g., Bourgeo s et al., 2016; Sart  et al., 
2017), l m ted research has assessed part c pants’ sat sfact on of and learn ngs 
from onl ne ECB opportun t es. Further, pr or to th s study, no formal evalua-
t on of the cert f cate had been conducted desp te  t be ng the only free evalua-
t on cert f cate offered to the youth sector  n Canada, to our knowledge. 
Therefore, the purpose of th s study was to evaluate part c pants’ sat sfact on 
w th and learn ngs from the prov nce-w de onl ne cert f cate that a med to sup-
port capac ty bu ld ng w th n the youth sector. Two research quest ons were 
posed: (a) What were part c pants’ react ons ( .e., sat sfact on) to the cert f cate 
and what factors  nfluenced the r sat sfact on?, and (b) How d d part c pants’ 
perce ved learn ngs change from pre-to-post cert f cate, and what factors  nflu-
enced the r learn ng? Understand ng these factors w ll help to better understand 
youth sector stakeholders’ exper ences  n the cert f cate and develop strateg es to 
foster a well-rece ved and effect ve learn ng exper ence for those enrolled. 

METHODS 

Context and Part c pants 
The data for th s study are based on part c pants from s x cert f cate cohorts run 
between 2016 and 2019. Each cert f cate cohort ran over the course of 11 weeks 
( .e., one lesson per week for 10 weeks, one make-up week for f nal cert f cate 
wrap-up). Cert f cate content across the s x cohorts was  dent cal; however, 
m nor mod f cat ons ( .e., the  nclus on of a new resource, prov d ng sl de hand-
outs ava lable for download) d d occur throughout the cohorts based on part c -
pant feedback. Throughout the s x cohorts, 1,669  nd v duals appl ed for the 
cert f cate (Mappl cants/cohort = 277.4). Appl cants were rev ewed for each cohort 
and cons dered el g ble for part c pat on based on (a) whether they were engaged 
 n the Ontar o youth sector, (b) the r role  n the youth sector, and (c) the r  nter-
est  n learn ng about program evaluat on  n th s context. The cert f cate had an 
overall acceptance rate of 62% (n = 1,043) across the s x cohorts (Mpart c pants per 
cohort = 174). Among all part c pants who were accepted  nto the cert f cate, 9% 
reg stered  n mult ple cert f cate cohorts (n = 91). Throughout the cert f cate 
cohorts, 19% of part c pants formally w thdrew from the cert f cate. Twenty-
four percent of part c pants atta ned a cert f cate (n = 252), wh le 15% part ally 
completed the cert f cate (n = 154;  .e., one or more modules). F nally, 42% of 
those who were accepted d d not formally w thdraw from the cert f cate, yet d d 
not complete a full module, thus, d d not atta n a cert f cate. 

Wh le 1,043 part c pants were accepted for the cert f cate across the s x 
cohorts, only part c pants who completed surveys at both pre- and post-cert f cate 
(n = 233) were  ncluded  n the subsequent analyses of th s study. The major ty of 
part c pants self- dent f ed as Wh te (62%) and women (79%) between 25–34 

© 2023 CJPE 38.2, 313–335 doi:10.3138/cjpe-2023-0012 
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years of age (41%). Half of the part c pants (50%)  nd cated they had worked  n 
the youth sector for more than f ve years. Most part c pants worked  n youth-
focused organ zat ons (46%) as a frontl ne youth worker (34.5%), followed by 
mult serv ce organ zat ons that offered youth programm ng and government or 
fund ng organ zat ons (both 11%). 

Measures 
Once part c pants were accepted for the cert f cate, they were  nv ted to complete 
a pre-cert f cate survey pr or to the beg nn ng of the f rst module v a an onl ne 
survey platform ( .e., SurveyMonkey™). Th s survey  ncluded demograph c ques-
t ons,  nclud ng age, gender, ethn c ty, h ghest level of educat on, reg onal locat on 
of pract ce, number of years of work ng  n youth sector, current organ zat onal 
role, and the type of organ zat on  n wh ch they were assoc ated w th. Th s pre-
survey also assessed four exper ent al factors,  nclud ng whether they have been 
prev ously  nvolved  n program evaluat on (yes, no), whether they have any pre-
v ous exper ence w th onl ne learn ng (yes, no), the r rate of comfort w th onl ne 
technology (1: very uncomfortable; 5: very comfortable), and whether they have 
uncerta nt es or fears about the cert f cate (yes, no). Further, n ne quest ons were 
 ncluded  n the pre-survey to exam ne part c pants’ self-assessed prof c ency  n 
the cert f cate’s pr mary object ves. These n ne quest ons were repeated  n an 
onl ne post-quest onna re d str buted at cert f cate end,  n wh ch all part c pants 
were encouraged to f ll out regardless of the r cert f cate complet on status. Two 
scales were developed to assess (a) part c pants’ sat sfact on post-cert f cate and 
(b) changes  n learn ng from pre-to-post-cert f cate. The follow ng sect ons 
descr be how each scale was created and what  t measured. 

Sat sfact on scale 
E ghteen  tems on the post-survey were developed to gauge part c pants’ sat sfac-
t on w th the cert f cate,  nclud ng the r level of agreement w th the qual ty of the 
resources and fac l tators (e.g., “the cert f cate was relevant and valuable to my 
work w th youth”), the ease of platform use (e.g., “us ng an onl ne platform to 
run th s cert f cate was useful”), and whether they would recommend the cert f -
cate to others (e.g., “I would recommend th s cert f cate to others”). An overall 
sat sfact on scale was created by calculat ng a mean overall score,  n wh ch total 
scores ranged from 1 (strongly d sagree) to 5 (strongly agree) w th h gher scores 
represent ng greater overall sat sfact on. An overall scale mean was used  n the 
analyses and showed h gh  nternal cons stency (α = .93). 

Knowledge scale 
N ne  tems were  ncluded on both the pre- and post-surveys that were used to 
assess part c pants’ knowledge and understand ng of var ous components of 
program evaluat on and evaluat ve processes that d rectly al gned w th the cert -
f cate object ves (e.g., “I am knowledgeable about evaluat on processes w th n 
the youth sector”). L kert-type  tems measured part c pant agreement w th state-
ments about the r perce ved knowledge us ng a scale from 1 (strongly d sagree) 

doi:10.3138/cjpe-2023-0012 CJPE 38.2, 313–335 © 2023 
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to 5 (strongly agree) with higher scores representing greater knowledge and
understanding. Overall scale means were used in the analyses and demonstrated
strong internal consistency for both pre- and post-knowledge scales (α = .84 and
α = .84, respectively).

Data analyses

Data analysis was guided by Kirkpatrick and Kirkpatrick’s (2016) Comprehen-
sive Evaluation Model. This model has been successfully used to evaluate
online training programs in other contexts (e.g., Ahmady et al., 2017); thus,
we felt it was an appropriate model to evaluate this online evaluation certifi-
cate. Specifically, this paper focuses on the first two levels of the model (i.e.,
Level I—Reactions, Level II—Learning). As noted, a pre-post approach was
used to measure the amount of learning that took place over the course of the
certificate. The results are presented by levels of the Comprehensive Evalua-
tion Model (Kirkpatrick & Kirkpatrick, 2016). Correlational, independent
samples t-tests and multiple regression analyses were used to explore the parti-
cipant reactions (i.e., satisfaction) to the certificate, while correlational, paired
samples t-tests and hierarchical multiple regression analyses were used to
explore participant learnings from pre-to-post certificate.

RESULTS

Level I: Participant Reactions
The mean for the overall satisfaction scale was 4.14 (SD = .56), indicating that par-
ticipants were generally satisfied with the certificate. The correlational analyses
(Table 2) revealed that overall satisfaction was not significantly related to partici-
pants’ knowledge scores on the pre-survey (r = .13, p = .058) or comfort with
online technology (r = .02, p = .762). The certificate workload (r = −.18, p = .003),
the number of lessons completed (r = .20, p = .002), and post-knowledge scores
(r = .33, p < .001) were significantly related to overall satisfaction. Although the
association was small, those who reported the workload was less than they had
expected, those who completed a greater number of lessons, and those with higher
knowledge scores on the post-survey reported greater satisfaction with the
certificate.

To explore whether differences existed across participants’ reported level of
satisfaction based on previous experiences or certificate completion, indepen-
dent samples t-tests were conducted. Those with previous involvement in eva-
luation reported significantly higher satisfaction scores than those without
previous experience with evaluation (p = .02; Table 3). No differences were
found in overall satisfaction scores between those with previous experience in
online learning and those without this experience (p = .16), nor were there dif-
ferences in satisfaction scores for those who completed the entire certificate and
those who did not (p = .24).
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Table 2. Means, standard deviations, and correlations for overall satisfaction, 
participant experience, certificate variables, and knowledge 

Correlations 

Variables (n) M (SD) Comfort Pre-K Workload Hrs  essons Post-K 

Overall satisfaction 
 218) 
Comfort with online 
technology  212) 
Knowledge at pre-
survey  212) 
Course workload  218) 

M hours/week spent 
on certificate  206) 
Lessons completed 
 213) 
Knowledge at post-
survey  227) 

4.14 .02 .13 −.18** .11 .20** .33*** 
 .56) 
3.95 - −.01 −.10 −.02 −.01 .05 
 1.15) 
3.32 - −.08 −.06 .17* .30*** 
 .58) 
3.71 - .22** .06 −.11 
 .84) 
4.31 - .17* .06 
 3.74) 
8.34 - .39*** 
 2.90) 
4.12 -
 .53) 

*p < .05. **p < .01. ***p < .001 

Table 3. T-test results comparing overall satisfaction and post-knowledge 
scores for participants’ previous experiences and certificate completion 

Overall Satisfaction 

Yes No 

M SD M SD t 

Previous Evaluation Experience 4.20 .55 4.03 .56 −2.1* 
Previous Online Learning Experience 4.13 .56 4.23 .52 1.0 
Certificate Completion 4.16 .53 4.06 .60 −1.2 

Post-Knowledge 

Previous Evaluation Experience 4.20 .48 3.96 .57 −3.3** 
Previous Online Learning Experience 4.11 .52 4.09 .55 −.20 
Certificate Completion 4.24 .40 3.89 .60 −4.9** 

*p < .05. **p < .01. 
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B

Model 1 Model 2

SE β B SE B

Previous evaluation experience .14 .09 .12 .13 .08 .12
Knowledge at pre-survey .08 .07 .08 .04 .07 .04
Course workload −.12 .04 −.19**
Lessons completed .04 .01 .21**

R2 .03 .10
F for Change in R2 2.97 8.27***

Note. B = unstandardized regression coefficients; Beta = standardized regression
coefficients
**p < .01. ***p < .001
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Lastly, to explore which variables predicted satisfaction with the certificate,
a hierarchical multiple regression analysis was conducted. To account for knowl-
edge and experiences participants brought with them into the certificate, knowl-
edge at the time of the pre-survey and previous experience with evaluation were
entered into the first step. Certificate components that were correlated to overall
satisfaction included the amount of workload self-reported by participants (in
hours) and the number of lessons completed (as measured directly through sur-
vey platform metrics) were entered into the second step (Table 4). The first step
was not significant (F Change(2, 201) = 2.97, p = .054), and neither prior knowl-
edge or previous evaluation experience significantly predicted overall satisfac-
tion with the certificate. However, the second step was significant (F Change(2,

199) = 8.27, p< .001), but the variables only accounted for 10% of the variance in
satisfaction scores. Certificate workload and the number of lessons completed
were significant predictors of overall satisfaction but only accounted for 3.3%
and 4.4% of unique variance in satisfaction scores, respectively.

Level II: Participant Learnings
To determine whether knowledge scores improved from pre- to post-surveys, a
paired samples t-test was conducted. Results were significant (t(220) = 17.7, p <
.001), indicating that participants perceived they had significantly more knowl-
edge and understanding about evaluation at the end of the certificate (M = 4.1,
SD = .04) than they had before the certificate (M = 3.3, SD = .03). Correlational
analyses (see Table 2) revealed that post-certificate knowledge was significantly
associated with overall satisfaction (r = .33, p< .001), lessons completed (r = .40,
p < .001), and pre-knowledge scores (r = .30, p < .001). In other words, greater
knowledge and understanding after the certificate was related to greater levels of
satisfaction, more lessons completed, and more knowledge before starting the

Table 4. Summary of hierarchical multiple regression analysis predicting
overall certificate satisfaction
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B

Model 1 Model 2

SE β B SE β

Knowledge at Pre-Survey .23 .06 .26*** .17 .06 .20**
Prior Evaluation Experience .11 .07 .11 .04 .07 .04
Overall Satisfaction .21 .06 .23***
Lessons Completed .1 .01 .34***

R2 .10 .29
F for Change in R2 11.09*** 27.17***

Note. B = unstandardized regression coefficients; β = standardized regression
coefficients
**p < .01. ***p < .001

Youth Workers’ Evaluation Certificate 323

certificate. Interestingly, the average hours spent per week on the certificate were
not significantly associated with post-certificate knowledge and understanding.

Independent t-test analyses were used to examine whether there were differ-
ences in post-knowledge scores based on previous experiences and certificate
completion. As seen in Table 3, participants who had previous evaluation experi-
ence had significantly higher post-knowledge scores when compared to those
who did not have previous evaluation experience (p < .001). Those who
reported completing all 10 lessons of the certificate also had significantly
higher post-knowledge scores than those who did not complete all 10 lessons
(p < .001). Post-knowledge scores were not significantly different for those who
had previous online learning experience and those who did not (p = .42).

To explore which variables predicted post-knowledge scores, a hierarchical
multiple regression was conducted. To account for knowledge and experiences
participants brought with them into the certificate, pre-knowledge scores and
previous experience with evaluation were entered in the first step. Components
of the certificate that were correlated to post-certificate knowledge, that is, over-
all satisfaction and certificate completion, were entered into the model in the
second step (Table 5). The first model was significant (F Change(2, 201) = 11.09,
p < .001) and accounted for 10% of the variance in post-knowledge scores. Pre-
knowledge scores significantly predicted post-certificate knowledge scores,
accounting for 6.4% of the variance, but previous experience with evaluation
was not a significant predictor. With the addition of the variables in the second
step, the model remained significant (F Change(2, 199) = 27.20, p< .001), and the
total variance explained by the model increased to 29%. Both the number of les-
sons completed and overall satisfaction were significant predictors of post-
knowledge scores. The number of lessons completed accounted for 11% of
unique variance in post-knowledge, while overall satisfaction accounted for 5%.

Table 5. Summary of hierarchical multiple regression analysis for predictors
of perceived learning
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In the f nal model, pre-knowledge rema ned s gn f cant but only accounted for 
3.5% un que var ance. 

DISC SSION 
Profess onal development tra n ng opportun t es can strengthen evaluat on 
capac ty (Presk ll & Boyle, 2008), yet l m ted research has exam ned the uptake 
or  mpact of such tra n ngs (Horton, 2002). The purpose of th s study was to 
exam ne part c pants’ sat sfact on w th and learn ngs from one of the only onl ne 
program evaluat on cert f cates w th n the Ontar o youth sector. Part c pants 
who completed both pre- and post-evaluat on measures (n = 233) reported h gh 
levels of sat sfact on w th the cert f cate and  ncreases  n the r overall knowledge 
of evaluat on post-cert f cate. Study f nd ngs are d scussed  n relat on to K rkpa-
tr ck’s Comprehens ve Evaluat on Model (1979) and the broader l terature. 
Impl cat ons are prov ded for ECB opportun t es mov ng forward. 

Part c pant React ons to the Cert f cate 
Accord ng to McRoberts and Le tch (1998), exam n ng part c pants’ react ons to 
programm ng  s espec ally  mportant when part c pants engage voluntar ly, such 
as  n th s cert f cate. Overall, f nd ngs from th s study demonstrated that part c -
pants reported h gh sat sfact on w th the cert f cate. Factors that were s gn f -
cantly correlated w th cert f cate sat sfact on  ncluded cert f cate workload and 
the number of lessons completed, wh ch are supported by Bangert (2006) who 
found that the amount of t me spent on a task and act ve engagement w th cert -
f cate mater al are two out of the four pr mary factors that  nfluenced student 
sat sfact on  n onl ne courses. Past l terature also proposed that  nd v duals part -
c pat ng  n onl ne learn ng opportun t es were most sat sf ed when the courses 
were structured (Ke & X e, 2009), relevant ( .e., hold pract cal s gn f cance; 
Park & Cho , 2009), and  nstructor-fac l tated ( .e.,  nvolve feedback and  nterac-
t ons from the fac l tators; Ruey, 2010). Furthermore, Shearer (2003) emphas zed 
how onl ne courses that offered top cs relevant to a f eld allowed learners to con-
nect to the r profess onal exper ence and pract ce, wh ch then  ncreased learners’ 
 nvestment, engagement, and sat sfact on  n onl ne courses. Th s f nd ng  s 
further supported by Mu rhead (2004), who l sted relevant and engag ng lessons, 
pa red w th flex b l ty w th n the course schedule, as one of the top strateg es for 
promot ng learner  nteract on  n onl ne courses. Ult mately, the more structured 
and relevant a learn ng opportun ty  s, the more l kely learners w ll be sat sf ed 
w th  t (Eom et al., 2006). The h gh levels of sat sfact on w th the cert f cate, 
regardless of exper ence w th onl ne learn ng, are l kely l nked to these elements 
as the cert f cate  s h ghly structured and  ncludes content relevant to evaluat on 
work  n the youth sector. Naccarella et al. (2007) found that prov d ng a ser es of 
tra n ng workshops that correspond to the program  mplementat on and evalua-
t on phases was one of the f ve effect ve approaches to ECB. The cert f cate  s 
structured based on YouthREX’s framework for evaluat ng youth well-be ng, 
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wh ch  llustrates the key program development and evaluat on phases for youth 
sector stakeholders. Add t onally, the cert f cate  nvolves ample  nteract on 
opportun t es between the cert f cate fac l tator and the part c pants v a weekly 
ema l check- ns, d scuss on boards, and feedback on ass gnments. Spec f cally, 
the ema l check- ns were used to help part c pants stay on track throughout the 
self-gu ded learn ng opportun ty and prov de part c pants w th t mely ass gn-
ment feedback. Through part c pant-fac l tator  nteract ons, part c pants are 
encouraged to offer commentary dur ng the process, wh ch consequently boosts 
learner mot vat on and creates an onl ne commun ty of pract ce (Song et al., 
2004). 

Part c pant Learn ngs From the Cert f cate 
Lab n and colleagues’ (2012)  ntegrat ve ECB model demonstrates that  nd v -
dual-level outcomes assoc ated w th ECB concern  mprovements  n att tudes, 
knowledge, and sk lls for evaluat on. Our f nd ngs m rror the work by Lab n 
et al. (2012) that found tra n ng for evaluat on was assoc ated w th a h gh rate of 
 nd v dual knowledge ( .e., learn ng) outcomes. Part c pants reported s gn f cant 
 mprovements  n the r evaluat on knowledge post-cert f cate when compared to 
pre-cert f cate (p < .001). Interest ngly, prev ous exper ence w th evaluat on was 
not a s gn f cant pred ctor of part c pants’ knowledge scores post-cert f cate, 
 nd cat ng that part c pants who possessed h gher levels of exper ence pre-
cert f cate st ll reported  ncreases  n learn ng after part c pat on. Ex st ng l tera-
ture explor ng ECB contends that an organ zat on’s ex st ng character st cs (e.g., 
level of  nternal evaluat on expert se) affects the ut l ty of ECB  n t at ves (Owen, 
2003). However, th s study demonstrates that part c pants, regardless of level of 
evaluat on expert se pre-cert f cate, st ll reported s gn f cant  ncreases  n evalua-
t on knowledge and learn ng post-cert f cate. F nd ngs present a un que contr -
but on to the l terature by po nt ng toward the usefulness of ECB opportun t es, 
such as th s cert f cate, for  ncreas ng youth sector stakeholders’ knowledge of 
evaluat on pract ces regardless of prev ous exper ence w th evaluat on. 

Prev ous stud es have found comparable levels of effect veness  n relat on to 
learn ng outcomes w th onl ne  nstruct on and learn ng env ronments (e.g., For-
gey & Ortega-W ll ams, 2016). Spec f cally, Kuh and Hu (2001) h ghl ghted how 
students’  ncreased engagement  n onl ne learn ng env ronments corresponded 
w th students’ self-reported  ncreases  n knowledge. Part c pants  n the present 
study overwhelm ngly aff rmed the cert f cate’s effect veness for deepen ng the r 
knowledge and understand ng of the theoret cal and pract cal  mportance of 
evaluat on w th n the youth-serv ng sector. These f nd ngs may l nk to part c -
pants’ h gh levels of sat sfact on w th the cert f cate as K rkpatr ck’s (1979) 
model pos ted that  nd v duals who l ke a tra n ng program are more l kely to 
pay attent on and learn. Further, the  nclus on of object ves and expectat ons of 
a learn ng opportun ty are v ewed as cr t cal elements for  nfluenc ng students’ 
perce ved learn ngs from a course (Moore, 1991). The cert f cate prov ded youth 
sector stakeholders w th clearly def ned goals and object ves at the beg nn ng of 
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the cert f cate and for each lesson w th a recommended t mel ne for opt mal 
advancement and engagement w th the cert f cate mater al. The cert f cate 
offered part c pants relevant evaluat on case examples and tools that were con-
textual zed to the youth sector, wh ch reflects the w der trend that adults pursu-
 ng cont nu ng educat on are more mot vated to learn when the curr culum ( .e., 
knowledge and tools of value)  s relevant and transferrable to the r workplace 
(Broad & Evans, 2006). F nally, part c pants’ ab l ty to be reflect ve  s cons dered 
a key attr bute of successful self-d rected and self-regulated onl ne learn ng 
(Dabbagh, 2007). The use of ass gnments and reflect on-prompt ng act v t es 
promotes engagement w th an understand ng of course mater als (Means, 2010). 
Add t onally, the construct ve feedback on ass gnments g ven by the cert f cate 
fac l tator aff rmed the knowledge ga ned by part c pants wh le s multaneously 
lend ng recommendat ons on how to  mprove the r understand ng mov ng for-
ward (Mu rhead, 2004). 

Impl cat ons for Evaluat on Pract ces 
F nd ngs from th s research have  nformed future onl ne cert f cate offer ngs 
w th n th s organ zat on, work ng to ensure that youth workers are supported 
and have qual ty exper ences and engagement w th onl ne offer ngs. Onl ne 
learn ng  s a popular avenue for del ver ng  nformat on and tra n ng (Qu nney 
et al., 2008), chang ng the landscape of educat on and profess onal development 
that allows conven ence, flex b l ty, autonomy, and self-paced learn ng (Allen & 
Seaman, 2007). Us ng such a platform helps to address many challenges that 
youth workers face  n access ng profess onal development supports (e.g., com-
pet ng demands for t me, l m ted travel resources,  nflex b l ty of ava lable 
opportun t es) and have been used by other organ zat ons to help bu ld capac ty 
w th n the youth sector (e.g., Sundar et al., 2011). Thus, f nd ngs w ll be shared 
w th other capac ty bu ld ng organ zat ons  n the non-prof t sector that are 
explor ng v rtual evaluat on profess onal development offer ngs. For  nstance, 
study f nd ngs have been put  nto pract ce to  nform access and adopt on of 
other profess onal development and capac ty-bu ld ng opportun t es geared 
towards the Ontar o youth sector. Th s research w ll  nform recru tment pro-
cesses, ongo ng support and engagement strateg es, as well as cert f cate struc-
ture and del very that w ll help better prepare and support youth workers bu ld 
evaluat on  nto the r everyday pract ce and develop systems, processes, pol c es, 
and plans that help embed evaluat on work  nto the r organ zat onal culture. 

Lastly, study f nd ngs d d not show a s gn f cant relat onsh p between com-
fort w th onl ne technology and part c pants’ sat sfact on or post-knowledge 
scores, h ghl ght ng a potent al h gh level of comfort w th onl ne learn ng present 
even pre-COVID-19 pandem c. Indeed, Becerra et al. (2021) emphas zed the 
value  n asynchronous learn ng opportun t es due to the greater potent al for par-
t c pants’ engagement w th learn ng mater als pre- and post-opportun ty. How-
ever, they also proposed explor ng d fferent learn ng des gn models (e.g., 
hybr d zed) to understand best del very pract ces for program part c pants 
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(Becerra et al., 2021). Ager and colleagues (2005) stressed the  mportance of  nte-
grat ng the vo ce of stakeholders  n non-h erarch cal ways, part cularly when 
offer ng onl ne courses. Mov ng forward, the p lot ng of d fferent formats of the 
cert f cate should be cons dered to gather feedback on the preferred del very 
method of the cert f cate and to better understand how to  ncrease access, m n -
m ze barr ers, and work to empower people who m ght not have the capac ty to 
engage  n onl ne profess onal development opportun t es (Parsons & H ck, 2008). 

L m tat ons and Future D rect ons 
Although th s research presented certa n strengths, l m tat ons must be 
addressed. F rstly, a l m tat on w th the development of the cert f cate must be 
acknowledged. There  s value  n creat ng opportun t es for mean ngful engage-
ment and part c pat on for youth and leverag ng the r vo ce w th n evaluat on 
from conceptual zat on to d ssem nat on (e.g., Powers & T ffany, 2018), 
 nclud ng the development of th s onl ne cert f cate. Desp te youth p lot ng the 
evaluat on cert f cate pr or to launch and  nclud ng a youth-engaged evalua-
t on lesson w th n the cert f cate, youth were not formally  nvolved  n the 
development of the cert f cate. Secondly, desp te part c pants report ng they 
were generally sat sf ed w th the cert f cate, there was ample var ance not 
expla ned by the model for sat sfact on. As such, there  s the poss b l ty that 
extraneous factors not accounted for  n the analyses (e.g., level of exper ence 
w th evaluat on) contr buted to the h gher sat sfact on rat ngs by part c pants. 
Moreover, l m ted perspect ves were gathered from those who d d not com-
plete the cert f cate desp te strateg es  n place to attempt to ga n the r feedback. 
Alternat ve strateg es to ga n feedback from those who part ally engaged or 
w thdrew from the cert f cate are warranted to better understand why part c -
pants are not f n sh ng the cert f cate and to use th s feedback to adapt and 
 nform future offer ngs. Further, long-term follow-up was not atta ned to 
understand how part c pants are apply ng what they learned. Spec f cally, th s 
study d d not exam ne other levels and assoc ated factors of the K rkpatr ck 
(1979) model ( .e., transfer of learn ng and organ zat on  mpact of the pro-
gram). Horton (2002) noted that  t  s often assumed that develop ng  nd v dual 
capac t es w ll automat cally  mprove meso- and macrolevel capac t es for eva-
luat on (e.g., organ zat on and sector levels), when th s  s not ent rely true. 
Future research should employ a long tud nal des gn to explore the embed-
ment of the cert f cate mater al to better understand how part c pants are 
transferr ng and apply ng the r learn ngs  n pract ce over t me, and how such 
an appl cat on contr butes to larger structural changes. F nally, future research 
 s needed to understand the barr ers and fac l tators to engag ng Ontar o’s 
youth sector  n access ble onl ne profess onal development offer ngs that bu ld 
the r capac ty to effect vely support youth. Mov ng forward, qual tat ve 
research ( .e.,  nterv ews or focus groups) should be conducted to explore how 
to best support youth workers throughout th s process to  ncrease the r 
chances of access ng and complet ng th s onl ne program evaluat on 
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cert f cate. Wh le some qual tat ve data (e.g., open-ended survey responses) 
d d support the key learn ngs (Bean et al., 2020), future research on the cert f -
cate should cont nue to use a mult -method approach to enable qual ty,  n-
depth part c pant feedback. 

CONCL SION 
Ult mately, ECB  s a complex phenomenon  nvolv ng  ssues of  nd v dual learn-
 ng, program processes and outcomes, organ zat onal change, and susta ned 
change (Lab n et al., 2012). It  s  mportant to look at all these areas and bu ld on 
ex st ng knowledge to understand how to cont nue bu ld ng the youth-serv ng 
sector’s capac ty to conduct evaluat on as ECB  s st ll a relat vely new area of 
research (Cous ns et al., 2004). As h ghl ghted by Lab n et al. (2012), “the act v-
 t es of ECB efforts  nclude not only strateg es but also evaluat on of those 
efforts” (pp. 311). Horton (2002) noted a s gn f cant gap  n the systemat c eva-
luat on of ECB efforts, one of wh ch rema ns a gap to th s day. Thus, th s study 
answers the calls placed by Horton (2002) and Bourgeo s et al. (2008) to further 
 dent fy and evaluate the outcomes of ECB  n t at ves and prov des emp r cal 
data us ng quant tat ve measures ( .e., pre- and post-cert f cate surveys) on the 
effect veness of an ECB offer ng, as past ECB research has predom nately used 
 nterv ews. F nd ngs po nt to the usefulness of an onl ne ECB opportun ty and 
can be used to  nform other onl ne offer ngs that the partner ng organ zat on of 
th s research project (and other capac ty bu ld ng organ zat ons) w ll develop for 
Ontar o’s youth sector and beyond. By offer ng access ble evaluat on cert f ca-
t on opportun t es and encourag ng susta nable research and evaluat on prac-
t ces  n Ontar o’s youth sector, youth organ zat ons w ll be better pos t oned to 
measure  f the r programs are be ng del vered as  ntended and ach ev ng the r 
 ntended outcomes. Equally  mportant, these programs w ll be able to under-
stand how they can be  mproved for the future. 

REFERENCES 
Ahmady, A. E., Barker, M., Fah m, M., Dragonett , R., & Selby, P. (2017). Evaluat on of 

web-based cont nu ng profess onal development courses: Aggregate m xed-methods 
model. JMIR Med cal Educat on, 3(2), e7480. https://do .org/10.2196/mededu.7480 

Ager, W., Dow, J., & Gee, M. (2005). Grassroots networks: A model for promot ng the 
 nfluence of serv ce users and carers  n soc al work educat on. Soc al Work Educa-
t on, 24(4), 467–476. https://do .org/10.1080/02615470500097033 

Allen, I., & Seaman, J. (2007). Chang ng the landscape: More  nst tut ons pursue onl ne offer-
 ngs. On the Hor zon, 15(3), 130–138. https://do .org/10.1108/10748120710825013 

Amo, C. J. & Cous ns, J. B. (2007). Go ng through the process: An exam nat on of the 
operat onal zat on of process use  n emp r cal research on evaluat on. New D rect ons 
for Evaluat on, 116, 5–26. https://do .org/10.1002/ev.240 

© 2023 CJPE 38.2, 313–335 doi:10.3138/cjpe-2023-0012 

 h
ttp

s:
//u

tp
jo

ur
na

ls
.p

re
ss

/d
oi

/p
df

/1
0.

31
38

/c
jp

e-
20

23
-0

01
2 

- 
T

hu
rs

da
y,

 J
an

ua
ry

 2
5,

 2
02

4 
7:

54
:4

5 
PM

 -
 I

P 
A

dd
re

ss
:2

a0
9:

ba
c2

:1
7d

e:
12

3:
:1

d:
d5

 

https://doi.org/10.2196/mededu.7480
https://doi.org/10.1080/02615470500097033
https://doi.org/10.1108/10748120710825013
https://doi.org/10.1002/ev.240
https://www.utpjournals.press/loi/cjpe
https://doi.org/10.3138/cjpe-2023-0012


Youth Workers’ Evaluation Certificate 329

Arnold, M. E., Cater, M., & Braverman, M. T. (2016). Rethinking evaluation capacity in
youth development programs: A new approach for engaging youth workers in pro-
gram evaluation. In K. Pozzoboni & B. Kirshner (Eds.), The changing landscape of
youth work: Theory and practice for an evolving field (pp. 193–194). Information Age
Publishing.

Bakken, L. L., Núñez, J., & Couture, C. (2014). A course model for building evaluation
capacity through a university–community partnership. American Journal of Evalua-
tion, 35(4), 579–593. https://doi.org/10.1177/1098214014523671

Baker, L. R., Stephens, F., & Hitchcock, L. (2010). Social work practitioners and practice
evaluation: How are we doing? Journal of Human Behaviour in the Social Environ-
ment, 20(8), 963–973. https://doi.org/10.1080/15433714.2010.498669

Bangert., A. W. (2006). Identifying factors underlying the quality of online teaching effec-
tiveness: An exploratory study. Journal of Computing in Higher Education, 17(2),
79–99. https://doi.org/10.1007/bf03032699

Bean, C., Rahmani, A. & Anucha, U. (2020). A mixed-methods process evaluation of an
online program evaluation certificate for youth sector stakeholders. Hawaii Interna-
tional Conference on Education, 113.

Becerra, Z. M., Fereydooni, N., Kun, A. L., McKerral, A., Riener, A., Schartmuller, C., . . .

Kun, A. L. (2021). Interactive workshops in a pandemic: The real benefits of virtual
spaces. IEEE Pervasive Computing, 20(1), 35–39. https://doi.org/10.1109/mprv.2020.
3044072

Beere, D. (2005). Evaluation capacity-building: A tale of value-adding. Evaluation Journal
of Australasia, 5(2), 41–47. https://doi.org/10.1177/1035719x0500500207

Bourgeois, I., Chouinard, J. A., & Bradley Cousins, J. (2008). Understanding organization
capacity for evaluation: Synthesis and integration. Canadian Journal of Program
Evaluation, 23(3), 225–237. https://doi.org/10.3138/cjpe.0023.011

Bourgeois, I., Simmons, L., Hotte, N., & Osseni, R. (2016). Measuring evaluation capacity
in Ontario public health units. Canadian Journal of Program Evaluation, 31(2), 165–
183. https://doi.org/10.3138/cjpe.306

Broad, K., & Evans, M. (2006). A review of literature on professional development content
and delivery modes for experienced teachers. Ontario Institute for Studies in Educa-
tion, University of Toronto. https://shorturl.at/sCIR7

Brown, W. A., Andersson, F. O., & Jo, S. (2016). Dimensions of capacity in nonprofit
human service organizations. Voluntas, 27(6), 2889–2912. https://doi.org/10.1007/
s11266-015-9633-8

Cairns, B., Harris, M., & Young, P. (2005). Building the capacity of the voluntary nonpro-
fit sector: Challenges of theory and practice. International Journal of Public Adminis-
tration, 28(9–10), 869–885. https://doi.org/10.1081/pad-200067377

Carman, J. G. (2007). Evaluation practice among community-based organizations:
Research into the reality. The American Journal of Evaluation, 28(1), 60–75. https://
doi.org/10.1177/1098214006296245

Carman, J. G., & Fredericks, K. A. (2010). Evaluation capacity and nonprofit organiza-
tions: Is the glass half-empty or half-full? American Journal of Evaluation, 31(1), 84–
104. https://doi.org/10.1177/1098214009352361

doi:10.3138/cjpe-2023-0012 CJPE 38.2, 313–335 © 2023

 h
ttp

s:
//u

tp
jo

ur
na

ls
.p

re
ss

/d
oi

/p
df

/1
0.

31
38

/c
jp

e-
20

23
-0

01
2 

- 
T

hu
rs

da
y,

 J
an

ua
ry

 2
5,

 2
02

4 
7:

54
:4

5 
PM

 -
 I

P 
A

dd
re

ss
:2

a0
9:

ba
c2

:1
7d

e:
12

3:
:1

d:
d5

 

https://doi.org/10.1177/1098214014523671
https://doi.org/10.1080/15433714.2010.498669
https://doi.org/10.1007/bf03032699
https://doi.org/10.1109/mprv.2020.3044072
https://doi.org/10.1109/mprv.2020.3044072
https://doi.org/10.1177/1035719x0500500207
https://doi.org/10.3138/cjpe.0023.011
https://doi.org/10.3138/cjpe.306
https://shorturl.at/sCIR7
https://doi.org/10.1007/s11266-015-9633-8
https://doi.org/10.1007/s11266-015-9633-8
https://doi.org/10.1081/pad-200067377
https://doi.org/10.1177/1098214006296245
https://doi.org/10.1177/1098214006296245
https://doi.org/10.1177/1098214009352361
https://doi.org/10.3138/cjpe-2023-0012
https://www.utpjournals.press/loi/cjpe


330 Bean, Hummell, Fiissel, Galano, and Anucha 

Cole, D. C., Aslanyan, G., Dunn, A., Boyd, A., & Bates, I. (2014). D lemmas of evaluat on: 
Health research capac ty  n t at ves. Bullet n of the World Health Organ zat on, 92 
(12), 920–921. https://do .org/10.2471/blt.14.141259 

Cous ns, J. B., Goh, S. C., Clark, S., & Lee, L. E. (2004). Integrat ng evaluat ve  nqu ry  nto 
the organ zat onal culture: A rev ew and synthes s of the knowledge base. Canad an 
Journal of Program Evaluat on, 19(2), 99–141. https://do .org/10.3138/cjpe.19.006 

Dabbagh, N. (2007). The onl ne learner: Character st cs and pedagog cal  mpl cat ons. 
Contemporary Issues  n Technology and Teacher Educat on, 7(3), 217–226. 

Dav s, M. (2006). Teach ng pract cal publ c health evaluat on methods. Amer can Journal 
of Evaluat on, 27, 247–256. https://do .org/10.1177/0198214006286422 

Doherty, A., M sener, K., & Cuskelly, G. (2014). Toward a mult d mens onal framework 
of capac ty  n commun ty sport clubs. Nonprof t and Voluntary Sector Quarterly, 43 
(2), 124–142. https://do .org/10.1177/0899764013509892 

Eom, S. B., Wen, H. J., & Ash ll, N. (2006). The determ nants of students’ perce ved learn-
 ng outcomes and sat sfact on  n un vers ty onl ne educat on: An emp r cal  nvest ga-
t on. Dec s on Sc ences Journal of Innovat ve Educat on, 4(2), 215–235. https://do . 
org/10.1111/j.1540-4609.2006.00114.x 

Forgey, M. A. & Ortega-W ll ams, A. (2016). Effect vely teach ng soc al work pract ce 
onl ne: Mov ng beyond can to how. Advances  n Soc al Work, 17(1), 59–77. https:// 
do .org/10.18060/20877 

Hall, M. H., Andrukow, A., Barr, C., Brock, K., de W t, M., Embulden ya, D., . . . Valla n-
court, Y. (2003). The capac ty to serve: A qual tat ve study of the challenges fac ng 
Canada’s nonprof t and voluntary organ zat ons. Canad an Centre for Ph lanthropy. 
Retr eved from https://shorturl.at/ckoCD 

Horton, D. (2002). Plann ng,  mplement ng, and evaluat ng capac ty development. 
Research  n Agr cultural & Appl ed Econom cs. https://do .org/10.22004/ag.econ. 
310779 

Horton, D., Alexak , A., Bennett-Lartey, S., Br ce, K. N., Camp lan, D., Carden, F., . . . 

Watts, J. (2003). Evaluat ng capac ty development: Exper ences from research and 
development organ zat ons around the world. Internat onal Serv ce for Nat onal 
Agr culture Research. 

Ke, F., & X e, K. (2009). Toward deep learn ng for adult students  n onl ne courses. The 
Internet and H gher Educat on, 12(3), 136–145. https://do .org/10.1016/j. heduc. 
2009.08.001 

K rkpatr ck, J. D., & K rkpatr ck, W. K. (2016). K rkpatr ck’s four levels of tra n ng evalua-
t on. Assoc at on for Talent Development. 

K rkpatr ck, J. D., & K rkpatr ck, W. K. (2023). K rkpatr ck’s four levels of tra n ng evalua-
t on. Assoc at on for Talent Development. 

Kuh, G. D., & Hu, S. (2001). The relat onsh ps between computer and  nformat on tech-
nology use, student learn ng, and other college exper ences. Journal of College Stu-
dent Development, 42, 217–232. 

Lab n, S. N., Duffy, J. L., Meyers, D. C., Wandersman, A., & Lesesne, C. A. (2012). A 
research synthes s of the evaluat on capac ty bu ld ng l terature. The Amer can Jour-
nal of Evaluat on, 33(3), 307–338. https://do .org/10.1177/1098214011434608 

© 2023 CJPE 38.2, 313–335 doi:10.3138/cjpe-2023-0012 

 h
ttp

s:
//u

tp
jo

ur
na

ls
.p

re
ss

/d
oi

/p
df

/1
0.

31
38

/c
jp

e-
20

23
-0

01
2 

- 
T

hu
rs

da
y,

 J
an

ua
ry

 2
5,

 2
02

4 
7:

54
:4

5 
PM

 -
 I

P 
A

dd
re

ss
:2

a0
9:

ba
c2

:1
7d

e:
12

3:
:1

d:
d5

 

https://doi.org/10.2471/blt.14.141259
https://doi.org/10.3138/cjpe.19.006
https://doi.org/10.1177/0198214006286422
https://doi.org/10.1177/0899764013509892
https://doi.org/10.1111/j.1540-4609.2006.00114.x
https://doi.org/10.1111/j.1540-4609.2006.00114.x
https://doi.org/10.18060/20877
https://doi.org/10.18060/20877
https://shorturl.at/ckoCD
https://doi.org/10.22004/ag.econ.310779
https://doi.org/10.22004/ag.econ.310779
https://doi.org/10.1016/j.iheduc.2009.08.001
https://doi.org/10.1016/j.iheduc.2009.08.001
https://doi.org/10.1177/1098214011434608
https://www.utpjournals.press/loi/cjpe
https://doi.org/10.3138/cjpe-2023-0012


Youth Workers’ Evaluation Certificate 331 

Lee, C., & Nowell, B. (2015). A framework for assess ng the performance of nonprof t 
organ zat ons. Amer can Journal of Evaluat on, 36(3), 299–319. https://do .org/10. 
1177/1098214014545828 

L ket, K. C., Maas, K., & Rey Garc a, M. (2014). Why aren’t evaluat ons work ng and what 
to do about  t: A framework for negot at ng mean ngful evaluat on  n nonprof ts. 
The Amer can Journal of Evaluat on, 35(2), 171–188. https://do .org/10.1177/ 
1098214013517736 

Lovell, A., Anucha, U., Houwer, R., & Galley, A. (2016). Beyond measure? The state of eva-
luat on and act on  n Ontar o’s youth sector. Youth Research & Evaluat on eXchange 
(YouthREX). Retr eved from https://YouthREX.com/wp-content/uploads/2017/12/ 
YouthREX-BeyondMeasure-Report.pdf 

McDonald, B., Rogers, P., & Kefford, B. (2003). Teach ng people to f sh? Bu ld ng the eva-
luat on capab l ty of publ c sector organ zat ons. Evaluat on, 9(1), 9–29. https://do . 
org/10.1177/1356389003009001002 

McDuff, M. D. (2001). Bu ld ng the capac ty of grassroots conservat on organ zat ons to 
conduct part c patory evaluat on. Env ronmental Management, 27(5), 715–727. 
https://do .org/10.1007/s002670010182 

McRoberts, R., & Le tch, R. (1998). Best of the old alongs de the new: evaluat ng an  nte-
grated tra n ng programme for part-t me youth workers. Journal of Vocat onal Edu-
cat on & Tra n ng, 50(1), 21–40. https://do .org/10.1080/13636829800200041 

Means, B. (2010). Technology and educat on change: Focus on student learn ng. Journal 
of Research on Technology  n Educat on, 42(3), 285–307. https://do .org/10.1080/ 
15391523.2010.10782552 

Metz, A. J. R. (2007). Why conduct program evaluat on? F ve reasons why evaluat on can 
help an out-of-school t me program. Ch ld Trends. https://cyfar.org/s tes/default/ 
f les/Ch ld_Trends-2007_10_01_RB_WhyProgEval.pdf 

M sener, K., & Doherty, A. (2009). A case study of organ zat onal capac ty  n nonprof t 
commun ty sport. Journal of Sport Management, 23(4), 457–482. https://do .org/10. 
1123/jsm.23.4.457 

Moore, M. G. (1991). Ed tor al: D stance educat on theory. The Amer can Journal of D s-
tance Educat on, 5(3), 1–6. https://do .org/10.1080/08923649109526758 

Mu rhead, B. (2004). Encourag ng  nteract on  n onl ne classes. Internat onal Journal of 
Instruct onal Technology and D stance Learn ng, 1(6), 45–50. 

Naccarella, L., P rk s, J., Kohn, F., Morley, B., Burgess, P., & Blashk , G. (2007). Bu ld ng 
evaluat on capac ty: Def n t onal and pract cal  mpl cat ons from an Austral an case 
study. Evaluat on and Program Plann ng, 30(3), 231–236. https://do .org/10.1016/j. 
evalprogplan.2007.05.001 

Owen, J. M. (2003). Evaluat on culture: A def n t on and analys s of  ts development 
w th n organ sat ons. Evaluat on Journal of Australas a, 3(1), 43–47. https://do .org/ 
10.1177/1035719x0300300107 

Park, J. H., & Cho , H. J. (2009). Factors  nfluenc ng adult learners’ dec s on to drop out 
or pers st  n onl ne learn ng. Educat onal Technology & Soc ety, 12(4), 207–217. 

Patton, M. Q. (2018). Evaluat on sc ence. Amer can Journal of Evaluat on, 39(2), 183–200. 
https://do .org/10.1177/1098214018763121 

doi:10.3138/cjpe-2023-0012 CJPE 38.2, 313–335 © 2023 

 h
ttp

s:
//u

tp
jo

ur
na

ls
.p

re
ss

/d
oi

/p
df

/1
0.

31
38

/c
jp

e-
20

23
-0

01
2 

- 
T

hu
rs

da
y,

 J
an

ua
ry

 2
5,

 2
02

4 
7:

54
:4

5 
PM

 -
 I

P 
A

dd
re

ss
:2

a0
9:

ba
c2

:1
7d

e:
12

3:
:1

d:
d5

 

https://doi.org/10.1177/1098214014545828
https://doi.org/10.1177/1098214014545828
https://doi.org/10.1177/1098214013517736
https://doi.org/10.1177/1098214013517736
https://YouthREX.com/wp-content/uploads/2017/12/YouthREX-BeyondMeasure-Report.pdf
https://YouthREX.com/wp-content/uploads/2017/12/YouthREX-BeyondMeasure-Report.pdf
https://doi.org/10.1177/1356389003009001002
https://doi.org/10.1177/1356389003009001002
https://doi.org/10.1007/s002670010182
https://doi.org/10.1080/13636829800200041
https://doi.org/10.1080/15391523.2010.10782552
https://doi.org/10.1080/15391523.2010.10782552
https://cyfar.org/sites/default/files/Child_Trends-2007_10_01_RB_WhyProgEval.pdf
https://cyfar.org/sites/default/files/Child_Trends-2007_10_01_RB_WhyProgEval.pdf
https://doi.org/10.1123/jsm.23.4.457
https://doi.org/10.1123/jsm.23.4.457
https://doi.org/10.1080/08923649109526758
https://doi.org/10.1016/j.evalprogplan.2007.05.001
https://doi.org/10.1016/j.evalprogplan.2007.05.001
https://doi.org/10.1177/1035719x0300300107
https://doi.org/10.1177/1035719x0300300107
https://doi.org/10.1177/1098214018763121
https://doi.org/10.3138/cjpe-2023-0012
https://www.utpjournals.press/loi/cjpe


332 Bean, Hummell, Fiissel, Galano, and Anucha 

Parsons, C., & H ck, S. F. (2008). Mov ng from the d g tal d v de to d g tal  nclus on. Cur-
rents: Scholarsh p  n the Human Serv ces, 7(2), 1–16. 

Powers, J. L., & T ffany, J. S. (2006). Engag ng youth  n part c patory research and evalua-
t on. Journal of Publ c Health Management and Pract ce, 12(6), S79–S87. https://do . 
org/10.1097/00124784-200611001-00015 

Presk ll, H., & Boyle, S. (2008). A mult d sc pl nary model of evaluat on capac ty bu ld ng. 
Amer can Journal of Evaluat on, 24(4), 443–459. https://do .org/10.1177/ 
1098214008324182 

Qu nney, A., Hutch ngs, M., & Scammell, J. (2008). Student and staff exper ences of us ng 
a v rtual commun ty, Wessex Bay, to support  nterprofess onal learn ng: Messages 
for collaborat ve pract ce. Soc al Work Educat on, 27(6), 658–664. https://do .org/10. 
1080/02615470802201754 

Ruey, S. (2010). A case study of construct v st  nstruct onal strateg es for adult onl ne 
learn ng. Br t sh Journal of Educat onal Technology, 41(5), 706–720. https://do .org/ 
10.1111/j.1467-8535.2009.00965.x 

Sart , A. J., Sutherland, S., Landr ault, A., DesRos er, K., Br en, S., & Card nal, P. (2017). 
Understand ng of evaluat on capac ty bu ld ng  n pract ce: A case study of a nat onal 
med cal educat on organ zat on. Advances  n Med cal Educat on and Pract ce, 8, 
761–767. https://do .org/10.2147/amep.s141886 

Sha kh, M., Bean, C., & Forner s, T. (2020). S x recommendat ons for youth sport stake-
holders when evaluat ng the r programs. Journal of Sport Psychology  n Act on, 11 
(3), 165–182. https://do .org/10.1080/21520704.2020.1746709 

Sharpe, E. K. (2006). Resources at the grassroots of recreat on: Organ zat onal capac ty 
and qual ty of exper ence  n a commun ty sport organ zat on. Le sure Sc ences, 28(4), 
385–401. https://do .org/10.1080/01490400600745894 

Shearer, R. L. (2003). Interact on  n d stance educat on. Atwood Publ sh ng. 
Song, L., S ngleton, E. S., H ll, J. R., & Koh, M. H. (2004). Improv ng onl ne learn ng: Stu-

dent percept ons of useful and challeng ng character st cs. The Internet and H gher 
Educat on, 7(1), 59–70. https://do .org/10.1016/j. heduc.2003.11.003 

Stockd ll, S., Ba zerman, M., & Compton, D. W. (2002). Toward a def n t on of the ECB 
process: A conversat on w th the ECB l terature. New D rect ons for Evaluat on, 2002 
(93), 7–26. https://do .org/10.1002/ev.39 

Sundar, P., Kasprzak, S., Halsall, T., & Woltman, H. (2011). Us ng web-based technolo-
g es to  ncrease evaluat on capac ty  n organ zat ons prov d ng ch ld and youth men-
tal health serv ces. The Canad an Journal of Program Evaluat on, 25, 91–112. https:// 
do .org/10.3138/cjpe.025.005 

W cker, P., & Breuer, C. (2011). Scarc ty of resources  n German non-prof t sport clubs. 
Sport Management Rev ew, 14(2), 188–201. https://do .org/10.1016/j.smr.2010.09. 
001 

A THOR INFORMATION 
Corliss Bean  s an Ass stant Professor  n the Department of Recreat on and Le sure Stu-
d es at Brock Un vers ty. Her research  s focused on pos t ve youth development through 

© 2023 CJPE 38.2, 313–335 doi:10.3138/cjpe-2023-0012 

 h
ttp

s:
//u

tp
jo

ur
na

ls
.p

re
ss

/d
oi

/p
df

/1
0.

31
38

/c
jp

e-
20

23
-0

01
2 

- 
T

hu
rs

da
y,

 J
an

ua
ry

 2
5,

 2
02

4 
7:

54
:4

5 
PM

 -
 I

P 
A

dd
re

ss
:2

a0
9:

ba
c2

:1
7d

e:
12

3:
:1

d:
d5

 

https://doi.org/10.1097/00124784-200611001-00015
https://doi.org/10.1097/00124784-200611001-00015
https://doi.org/10.1177/1098214008324182
https://doi.org/10.1177/1098214008324182
https://doi.org/10.1080/02615470802201754
https://doi.org/10.1080/02615470802201754
https://doi.org/10.1111/j.1467-8535.2009.00965.x
https://doi.org/10.1111/j.1467-8535.2009.00965.x
https://doi.org/10.2147/amep.s141886
https://doi.org/10.1080/21520704.2020.1746709
https://doi.org/10.1080/01490400600745894
https://doi.org/10.1016/j.iheduc.2003.11.003
https://doi.org/10.1002/ev.39
https://doi.org/10.3138/cjpe.025.005
https://doi.org/10.3138/cjpe.025.005
https://doi.org/10.1016/j.smr.2010.09.001
https://doi.org/10.1016/j.smr.2010.09.001
https://www.utpjournals.press/loi/cjpe
https://doi.org/10.3138/cjpe-2023-0012


Youth Workers’ Evaluation Certificate 333 

sport where she works w th commun ty organ zat ons from local to nat onal levels to 
develop,  mplement, and evaluate programm ng to foster psychosoc al development. Cor-
l ss  s the d rector of the Centre for Healthy Youth Development through Sport and a 
member of Youth Research and Evaluat on eXchange’s Prov nc al Academ c Network. 

Caroline Hummell  s a PhD Cand date  n the Faculty of Appl ed Health Sc ences at 
Brock Un ver sty. She  s also a research ass stant for the Youth Research and Evaluat on 
eXchange. 

Dorrie Fiissel (she/her)  s the Research & Evaluat on D rector at the Youth Research and 
Evaluat on eXchange. She rece ved her Ph.D. from the Appl ed Soc al Psychology pro-
gram at the Un vers ty of W ndsor. Draw ng from her past exper ences  n research and 
evaluat on, Dorr e prov des support to Ontar o youth programs  n the r var ous evalua-
t on needs, from log c model development to the creat on of data collect on tools to ana-
lyz ng and report ng data. 

David Galano  s a former research ass stant at the Youth Research and Evaluat on 
eXchange. 

Uzo Anu ha  s the Founder and Prov nc al Academ c D rector of YouthREX. She  s the 
York Research Cha r  n Youth and Contexts of Inequ ty and an Assoc ate Professor at the 
School of Soc al Work, York Un vers ty. Uzo’s commun ty-engaged research  s focused 
on cr t cal youth work. She conceptual zes her research as a commun ty d alogue that  s 
centred on equ table collaborat ons w th commun ty stakeholders. Her research projects 
emphas ze mult -methods / mult -focal research that make space for mult  perspect ves. 

doi:10.3138/cjpe-2023-0012 CJPE 38.2, 313–335 © 2023 

 h
ttp

s:
//u

tp
jo

ur
na

ls
.p

re
ss

/d
oi

/p
df

/1
0.

31
38

/c
jp

e-
20

23
-0

01
2 

- 
T

hu
rs

da
y,

 J
an

ua
ry

 2
5,

 2
02

4 
7:

54
:4

5 
PM

 -
 I

P 
A

dd
re

ss
:2

a0
9:

ba
c2

:1
7d

e:
12

3:
:1

d:
d5

 

https://doi.org/10.3138/cjpe-2023-0012
https://www.utpjournals.press/loi/cjpe


334 Bean, Hummell, Fiissel, Galano, and Anucha 

APPENDIX A: INDIVID AL S RVEY SCALE ITEMS 

Table A.1. Summary of the individual satisfaction scale items 

Satisfaction Scale Items n M (SD) Range 

The certificate was relevant and valuable to my work with 218 4.40 2–5 
youth.  .67) 
The content matched the stated goals of the certificate. 217 4.43 2–5 

 .66) 
The material was presented in a way that was interesting and 217 3.80 1–5 
engaging.  .96) 
The certificate was well-organized and planned. 218 4.18 1–5 

 .82) 
The content was presented in a clear manner. 216 4.16 1–5 

 .82) 
Resources provided throughout the course were helpful. 217 4.33 2–5 

 .75) 
I will refer back to the course material or other YouthREX 216 4.50 2–5 
resources in the future.  .72) 
This online certificate was better compared to other courses 213 3.62 1–5 
I’ve taken.  .97) 
I would recommend this certificate to others. 218 4.32 1–5 

 .80) 
YouthREX was available when I had questions. 215 4.24 2–5 

 .77) 
YouthREX responded in a timely manner to my questions 214 4.26 2–5 
and/or concerns.  .77) 
The instructor conveyed the program material well. 217 4.09 2–5 

 .72) 
YouthREX provided useful feedback on assignments. 207 3.61 1–5 

 .97) 
Using an online platform to run this certificate was useful. 218 4.21 1–5 

 .83) 
The amount of material covered in this certificate was 215 3.94 1–5 
appropriate.  .91) 
The instructor’s apparent knowledge of the content was 215 4.30 2–5 
good.  .62) 
The instructor’s sensitivity to participants’ difficulties was 215 3.99 2–5 
good.  .79) 
The instructor’s overall teaching abilities was good. 216 4.06 2–5 

 .69) 

© 2023 CJPE 38.2, 313–335 doi:10.3138/cjpe-2023-0012 
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Table A.2. Summary of the individual knowledge scale items  pre- and 
post-survey) 

Knowledge Scale Items n M (SD) Range 

I am knowledgeable about evaluation processes within the youth sector. 
Pre 221 2.91  .86) 1–5 
Post 221 3.89  .69) 1–5 

I am aware of the appropriate uses of different types of program evaluation. 
Pre 221 2.98  .94) 1–5 
Post 221 4.02  .71) 1–5 

I am aware of tools and resources for the evaluation of youth programs. 
Pre 220 2.74  .93) 1–5 
Post 220 3.96  .78) 1–5 

I understand the ethical issues relevant to conducting evaluation with youth. 
Pre 217 3.47  1.00) 1–5 
Post 217 4.33  .65) 1–5 

I understand how research and evaluation are connected to youth program design, 
delivery, and practice. 

Pre 219 3.88  .88) 1–5 
Post 219 4.26  .65) 1–5 

I am aware of how the Positive Youth Development framework can be applied to a 
program design, delivery, and practice. 

Pre 219 2.73  1.04) 1–5 
Post 219 4.00  .76) 1–5 

I understand how an evaluation of a youth program must reflect the cultural 
identities/realities of the youth involved. 

Pre 220 3.90  .90) 1–5 
Post 220 3.91  .89) 1–5 

I can create a program logic model or theory of change for a program that I am 
familiar with. 

Pre 219 2.88  1.12) 1–5 
Post 219 3.91  .89) 1–5 

I feel that I can play an important role in my organization’s plan for evaluating our 
work with youth. 

Pre 220 4.27  .83) 1–5 
Post 220 4.29  .69) 1–5 

doi:10.3138/cjpe-2023-0012 CJPE 38.2, 313–335 © 2023 
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